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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION
1.1 Identification of Team
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the
needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs
assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated when
multiple roles are performed by the same person. Documentation of team member involvement must be maintained by the
LEA. Watch the Planning and Preparation webinar for additional information and guidance.
Leadership Team

Team Member # 1
Team Member # 2
Team Member # 3
Team Member # 4
Team Member # 5

Position/Role
Principal
Assistant Principals
Instructional Coaches
Media Specialist
Counselors

Team Member # 6

6th Grade Teachers

Team Member # 7

7th Grade Teachers

Name
Enrique Ralls
Emily Johnson, Chandra Bell
Raquel Simms, Jennifer Ayers
Julie Evans
Nikki Knight, Valencia McDowell, Brandon
Bogues
Traci Griffith (ELA), Alexandria Brown (ELA),
Ronald Aguilar (Math), Sergio Gomez (Math),
Karen Martin (Science), Robyn Hansley
(Science), Vickie Cardell (Social Studies)
Saporia Kimbrough (ELA, Parent Liaison),
Shamonda Josey (ELA), Shawanda Dukes
(Math), Charles Bean (Math), Ana Bergland
(Science, Parent Liaison), Christina Dunson
(Science), Shana Medlen (Social Studies),
Kenyatta Collins (Social Studies)

Additional Leadership Team

Team Member # 1

Position/Role
8th Grade Teachers

Team Member # 2

Special Education Teachers

Team Member # 3

Connections Teachers

1.1 Identification of Team

Name
Mia Garth (ELA), Jennifer Heard (Math), Ariel
Lawrence (Math), Chastity Lawrence (Science),
Michelle Hurst (Science), Bobby Knighton
(Social Studies), Derrick Ayers (Social Studies)
David Hinckley, Stacey Upchurch, Shawanda
Holston, Robin Krieder, Robyn Walker,
Theresa Harris, Desmond Skipper, Dawn
Payne, Donna Reid
Michael Thompson (PE), Lakeshia James (PE),
Jaylon Hardin (Health), Christopher Belcher
(Band, Chorus), Natasha Eppinger (Business
Technology), Delinda Gentry (Visual Arts),
Mia Jackson (Engineering Technology),
Patricia Johnson (Reading)
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Additional Leadership Team

Team Member # 3

Team Member # 4
Team Member # 5
Team Member # 6
Team Member # 7
Team Member # 8
Team Member # 9
Team Member # 10

1.1 Identification of Team

Position/Role
Connections Teachers

Paraprofessionals
Custodians
Nutrition

Name
Michael Thompson (PE), Lakeshia James (PE),
Jaylon Hardin (Health), Christopher Belcher
(Band, Chorus), Natasha Eppinger (Business
Technology), Delinda Gentry (Visual Arts),
Mia Jackson (Engineering Technology),
Patricia Johnson (Reading)
Shanika Harps, Shantavia Hart, JayNessa Miller
Montez White, Maria Contreras
Carol Ramirez
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1. PLANNING AND PREPARATION
1.2 Identification of Stakeholders
Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input,
feedback, and guidance. Required stakeholders must be engaged in the process to meet the requirements of participating federal
programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the Planning and Preparation
webinar for additional information and guidance.
Stakeholders

Stakeholder # 1

Position/Role
Parents

Stakeholder # 2

7th Grade Students

Stakeholder # 3

Organization

Stakeholder # 4
Stakeholder # 5

Faith-Based Organization
Parent and Community Engagement
Specialist K-12
School Improvement Coordinator

Stakeholder # 6
Stakeholder # 7
Stakeholder # 8

How will the team ensure that stakeholders,
and in particar parents and/or guardians,
were able to provide meaningf input into the
needs assessment process?

1.2 Identification of Stakeholders

Name
Anaya Bronson-Hann, Jennifer Hammonds,
Suzanne Wages, Lisa Ali
Kissee Goins, Brody Adams, Kira Forrester,
Caya Hardin, Eternitee McDowell
Chrishana Cooper (Community Teen Coalition
Upward Bound)
Travis Cooke (Devotie Baptist Church)
Melinda Owens
Lashanda Acres

The team was comprised of a variety of stakeholders that included students,
parents, school staff, district leaders, school improvement specialists, and
community members. Multiple meetings were offered at flexible times. All
stakeholders were invited to give input. Feedback was given through
discussion, feedback forms and an online feedback form.
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2. DATA COLLECTION ANALYSIS
2.1 Coherent Instructional System
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of instructional needs. Complete a data-informed self-rating for each Georgia School Performance
Standard (GSPS). See the Coherent Instructional System webinar for additional information and guidance.
Coherent Instruction Data

Curriculum Standard 1 -Uses systematic, collaborative planning processes so that teachers share an understanding of
expectations for standards, curriculum, assessment, and instruction
1. Exemplary
A systematic, collaborative process is used proactively for curriculum planning.

2. Operational

Nearly all teachers or groups of teachers, support staff, and leaders within the school
have common expectations for standards, curriculum, assessment, and instruction.
A systematic, collaborative process is used regularly for curriculum planning.

3. Emerging

Most teachers or groups of teachers within the school have common expectations for
standards, curriculum, assessment, and instruction.
A collaborative process is used occasionally for curriculum planning.

4. Not Evident

Some teachers or groups of teachers within the school have common expectations for
standards, curriculum, assessment, and instruction.
A collaborative process is rarely, if ever, used for curriculum planning.

✔

Few, if any, teachers or groups of teachers within the school have common
expectations for standards, curriculum, assessment, and instruction.

2.1 Coherent Instructional System
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Coherent Instruction Data

Curriculum Standard 2 -Designs curriculum documents and aligns resources with the intended rigor of the required
standards
1. Exemplary
Curriculum documents (e.g., lesson plans, unit plans, performance tasks, curriculum
maps, scope, and sequence documents, guides) that are aligned with the intended rigor
of the required standards are the products of a systematic, collaborative process.

2. Operational

3. Emerging
4. Not Evident

These curriculum documents and resources are used and continuously revised by
teachers and support staff to ensure an alignment with the intended, taught, and tested
standards.
Curriculum documents (e.g., lesson plans, unit plans, performance tasks, curriculum
maps, scope and sequence documents, guides) have been designed, and resources are
aligned with the intended rigor of the required standards.

✔

These curriculum documents and resources guide the work of teachers and
instructional support staff.
Curriculum documents and resources exist, but they are not complete in all content
areas or grade levels or lack the intended rigor of the required standards
Few, if any, curriculum documents and resources exist to support the implementation
of the intended rigor of the required standards.

Instruction Standard 1 -Provides a supportive and well -managed environment conducive to learning
1. Exemplary
A supportive and well-managed environment conducive to learning is evident
throughout the school.

2. Operational
3. Emerging
4. Not Evident

Students consistently stay on-task and take responsibility for their own actions.
A supportive and well-managed environment conducive to learning is evident in most
classrooms.
A supportive and well-managed environment conducive to learning is evident in some
classrooms.
A supportive and well-managed environment conducive to learning is evident in few,
if any, classrooms.

✔

Instruction Standard 2 -Creates an academically challenging learning environment
1. Exemplary
Nearly all teachers create an academically challenging, learning environment (e.g.,
higher-order thinking skills and processes, active student engagement, relevance,
collaboration).

2. Operational

3. Emerging
4. Not Evident

Students consistently work independently and in teams to solve real-world problems
that require advanced effort, decision-making, and critical and creative thinking.
Most teachers create an academically challenging, learning environment (e.g.,
higher-order thinking skills and processes, active student engagement, relevance,
collaboration).
Some teachers create an academically challenging learning environment.
Few, if any, teachers create an academically challenging learning environment.

2.1 Coherent Instructional System

✔
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Coherent Instruction Data

Instruction Standard 3 -Establishes and communicates clear learning targets and success criteria aligned to curriculum
standards
1. Exemplary
Nearly all teachers establish and communicate clear learning targets and success
criteria aligned to the required curriculum standards.

2. Operational

3. Emerging
4. Not Evident

Learning targets are evident throughout the lesson and in student work.
Articulation of the learning targets is consistent and pervasive among like content
areas and grade levels
Most teachers establish and communicate clear learning targets and success criteria
aligned to the required curriculum standards.

✔

Learning targets are evident throughout the lesson and in student work.
Some teachers establish and communicate clear learning targets and success criteria
aligned to the required curriculum standards.
Few, if any teachers establish clear learning targets and success criteria aligned to the
required curriculum standards.

Instruction Standard 4 -Uses research based instructional practices that positively impact student learning
1. Exemplary
Nearly all teachers pervasively demonstrate a repertoire of highly effective,
research-based instructional practices that positively impact student learning (e.g.,
providing feedback, cooperative learning, advance organizers, questioning techniques,
similarities and differences, reinforcing effort, goal setting, summarizers, graphic
representations, reciprocal teaching).
2. Operational
Most teachers demonstrate a repertoire of effective, research-based instructional
practices that positively impact student learning (e.g., providing feedback, cooperative
learning, advance organizers, questioning techniques, similarities and differences,
reinforcing effort, goal setting, summarizers, graphic representations, reciprocal
teaching).
3. Emerging
Some teachers demonstrate a repertoire of effective, research-based instructional
practices that positively impact student learning.
4. Not Evident
Few, if any, teachers demonstrate a repertoire of effective, research-based instructional
practices that positively impact student learning.

2.1 Coherent Instructional System

✔
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Coherent Instruction Data

Instruction Standard 5 -Differentiates instruction to meet specific learning needs of students
1. Exemplary
Nearly all teachers differentiate instruction (e.g., using flexible grouping, making
adjustments, providing choices based upon readiness levels, interests, or needs) to
meet the specific learning needs of students.
Nearly all teachers plan and implement multiple means of representation,
engagement, action, and expression to meet the learning needs of students (UDL).

2. Operational

3. Emerging
4. Not Evident

Remediation, enrichment, and acceleration are pervasive practices.
Most teachers differentiate instruction (e.g., using flexible grouping, making
adjustments, providing choices based upon readiness levels, interests, or needs) to
meet the specific learning needs of students.

✔

Most teachers plan and implement multiple means of representation, engagement,
action, and expression to meet the learning needs of students (UDL).
Some teachers differentiate instruction to meet the specific learning needs of students.
Few, if any, teachers differentiate instruction to meet the specific learning needs of
students.

Instruction Standard 6 -Uses appropriate, current technology to enhance learning
1. Exemplary
The use by staff members and students of appropriate, current technology to enhance
learning is an institutional practice (e.g., facilitate communication, collaboration,
research, design, creativity, problem-solving).
2. Operational
Most staff members and students use appropriate, current technology to enhance
learning (e.g., facilitate communication, collaboration, research, design, creativity,
problem-solving).
3. Emerging
Some staff members, students, or both use appropriate, current technology to enhance
learning.
4. Not Evident
Few, if any, teachers demonstrate a repertoire of effective, research-based instructional
practices that positively impact student learning.

2.1 Coherent Instructional System

✔
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Coherent Instruction Data

Instruction Standard 7 -Provides feedback to students on their performance on the standards or learning targets
1. Exemplary
Nearly all teachers use the language of the standards or learning targets to provide
students with specific, timely, descriptive feedback on their performance.

2. Operational
3. Emerging
4. Not Evident

Nearly all teachers systematically elicit diagnostic information from individual
students regarding their understanding of the standards or learning targets.
Most teachers use the language of the standards or learning targets to provide students
with specific, timely, descriptive feedback on their performance.
Some teachers use the language of the standards or learning targets to provide students
with specific, descriptive feedback on their performance.
Few, if any, teachers use the language of the standards or learning targets to provide
students with feedback on their performance, or the feedback that is provided is not
specific, timely, or understandable.

✔

Instruction Standard 8 -Establishes a learning environment that empowers students to actively monitor their own progress
1. Exemplary
Nearly all students use tools (e.g., rubrics, checklists, exemplars) to actively monitor
their own progress.

2. Operational
3. Emerging
4. Not Evident

Nearly all students develop a sense of personal responsibility and accountability by
engaging in record keeping, self-monitoring, sharing, exhibiting, and self-reflection.
Most students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their
own progress.
Some students use tools to actively monitor their own progress.
Few, if any, students use tools to actively monitor their own progress.

✔

Instruction Standard 9 -Provides timely, systematic, data -driven interventions
1. Exemplary
Nearly all students are provided timely, systematic, data-driven interventions to
support their learning needs.

2. Operational
3. Emerging
4. Not Evident

Interventions are designed to meet the needs of each student.
The effectiveness of those interventions is consistently monitored and adjustments are
made.
Most students are provided timely, systematic, data-driven interventions to support
their learning needs.
Some students are provided extra assistance or needed support in a timely manner.
Few, if any, students are provided extra assistance or effective support in a timely
manner.

2.1 Coherent Instructional System

✔
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Coherent Instruction Data

Assessment Standard 1 -Aligns assessments with the required curriculum standards
1. Exemplary
Nearly all assessments are aligned with the required curriculum standards.
Assessments are reviewed during the school year to ensure alignment.
2. Operational
Most assessments are aligned with the required curriculum standards.
3. Emerging
Some assessments are aligned with the required curriculum standards.
4. Not Evident
Few, if any, assessments are aligned with the required curriculum standards.

✔

Assessment Standard 3 -Uses common assessments aligned with the required standards to monitor student progress, inform
instruction, and improve teacher practices
1. Exemplary
Teachers consistently use common assessments aligned with the required standards in
nearly all content areas, grade levels, or both for diagnostic, summative, and formative
purposes.

2. Operational

3. Emerging

4. Not Evident

The data from the common assessments are analyzed down to the item level, and the
results are used to inform instruction and improve teacher practices.
Teachers use common assessments aligned with the required standards in most
content areas to monitor student progress, inform instruction, and improve teacher
practices.
Teachers use some common assessments aligned with the required standards in a few
content areas with a limited amount of data analysis to monitor student progress,
inform instruction, or improve teacher practices.
Teachers use few, if any, common assessments to monitor student progress, inform
instruction, or improve teacher practices.

Assessment Standard 4 -Implements a process to collaboratively analyze assessment results to adjust instruction
1. Exemplary
Teachers extensively use a systematic, collaborative process to analyze assessment
results.
Instruction is consistently adjusted based on the analysis of assessment results across
all content areas, grade levels, or both.
2. Operational
Teachers regularly use a collaborative process to analyze assessment results.
Instruction is routinely adjusted based on the analysis of assessment results.
3. Emerging
Teachers occasionally use a collaborative process to analyze assessment results.
Instruction is sometimes adjusted based on the analysis of assessment results.
4. Not Evident
A collaborative process to analyze assessment results does not exist.
Instruction is rarely, if ever, adjusted based on the analysis of assessment results.

2.1 Coherent Instructional System

✔

✔
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Coherent Instruction Data

Assessment Standard 5 -Implements grading practices that provide an accurate indication of student progress on the
required standards
1. Exemplary
The grading practices used by teachers across nearly all content areas, grade levels, or
both, consistently provide an accurate indication of student progress on the required
standards.
2. Operational
The grading practices used by teachers in most content areas, grade levels, or both
✔
provide an accurate indication of student progress on the required standards.
3. Emerging
The grading practices used by teachers in some content areas, grade levels, or both
provide an accurate indication of student progress on the required standards.
4. Not Evident
The grading practices used by teachers rarely, if ever, provide an accurate indication of
student progress on the required standards.

2.1 Coherent Instructional System
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2. DATA COLLECTION ANALYSIS
2.2 Effective Leadership
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of leadership needs. Complete a data-informed self-rating for each Georgia School Performance
Standard (GSPS). See the Effective Leadership webinar for additional information and guidance.
Effective Leadership Data

Leadership Standard 1 -Builds and sustains relationships to foster the success of students and staff
1. Exemplary
Administrators consistently build and sustain relationships to foster the success of
students and staff.

2. Operational
3. Emerging
4. Not Evident

The school staff is fully engaged in relationship building through collaboration,
internal and external communication, and building trust with staff, students, families,
and community stakeholders.
Administrators regularly build and sustain relationships to foster the success of
students and staff.
Administrators sometimes build relationships to foster the success of students and
staff.
Administrators seldom, if ever, build relationships to foster the success of students and
staff.

✔

Leadership Standard 2 -Initiates and manages change to improve staff performance and student learning
1. Exemplary
Administrators, the school leadership team, and other teacher leaders initiate and
sustain change to improve staff performance and student learning.

2. Operational

3. Emerging
4. Not Evident

Administrators, the school leadership team, and other teacher leaders create a sense of
urgency for change and effectively communicate a common vision.
Administrators and the school leadership team initiate and sustain change to improve
staff performance and student learning.

✔

The principal provides an appropriate balance of pressure and support to manage the
change process for desired results.
Administrators initiate change to improve staff performance and student learning but
do not sustain the change, remove barriers, or both.
Administrators initiate few, if any, changes that impact staff performance and student
learning.

2.2 Effective Leadership
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Effective Leadership Data

Leadership Standard 3 -Uses systems to ensure effective implementation of curriculum, assessment, instruction, and
professional learning practices
1. Exemplary
The principal and other school leaders continually use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional learning
practices.

2. Operational

3. Emerging

4. Not Evident

The principal and other school leaders have a comprehensive knowledge and
understanding of the best practices for curriculum, assessment, instruction, and
professional learning.
The principal and other school leaders often use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional learning
practices.

✔

The principal and other school leaders occasionally use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional learning
practices.
The principal and other school leaders rarely, if ever, use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional learning
practices.

Leadership Standard 4 -Uses processes to systematically analyze data to improve student achievement
1. Exemplary
Extensive, comprehensive processes, including root cause analysis, are used
consistently to analyze data (e.g., multiple sources of data: classroom, grade level,
departmental, and subgroup, perception data) to improve student achievement.
2. Operational
Numerous processes are used frequently to analyze data (e.g., multiple sources of data:
classroom, grade level, departmental, and subgroup, perception data) to improve
student achievement.
3. Emerging
Some processes are in place and used occasionally to analyze data to improve student
achievement.
4. Not Evident
Few, if any, processes are in place to analyze data to improve student achievement.

✔

Leadership Standard 5 -Builds leadership capacity through shared decision-making and problem-solving
1. Exemplary
Extensive structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.

2. Operational
3. Emerging
4. Not Evident

Administrators collaborate consistently with staff members to gather input.
Numerous structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.
Some structures exist for staff to engage in shared decision-making, problem-solving,
or both.
Few, if any, structures exist for staff to engage in shared decision-making or
problem-solving.

2.2 Effective Leadership

✔

13

DATA COLLECTION ANALYSIS
Effective Leadership Data

Leadership Standard 6 -Establishes and supports a data-driven school leadership team that is focused on student learning
1. Exemplary
A highly effective, proactive, and data-driven school leadership team is focused on
student learning.

2. Operational

3. Emerging
4. Not Evident

The leadership team addresses nearly all areas of student and staff learning and school
leadership, including the development, implementation, and regular monitoring of the
school improvement plan.
A data-driven school leadership team is established with stakeholder representation
(e.g., core and non-core teachers, certified support staff) and is focused on student
learning.

✔

The school leadership team meets regularly and uses norms and protocols to work
effectively and efficiently.
The school leadership team is established and has some stakeholder representation but
is focused chiefly on school operations rather than student learning.
A school leadership team does not exist or does not have adequate stakeholder
representation.

Leadership Standard 7 -Monitors and evaluates the performance of teachers and other staff using multiple data sources
1. Exemplary
Monitoring the performance of teachers and other staff through observations, surveys,
data, and documentation is consistent and comprehensive, resulting in highly accurate
performance evaluations.
A comprehensive system is in place to provide teachers and staff with ongoing,
accurate, timely, detailed, descriptive feedback related to their performance.

2. Operational

Administrators use the evaluation process to identify role models, teacher leaders, or
both.
Monitoring the performance of teachers and other staff regularly occurs using data or
documentation, generally resulting in accurate performance evaluations.

3. Emerging

Teachers and staff receive accurate, timely, descriptive feedback related to their
performance.
Monitoring the performance of teachers and other staff is inconsistent, incomplete, or
lacks data or documentation, sometimes resulting in inaccurate performance
evaluations.

4. Not Evident

Teachers and staff receive some descriptive feedback related to their performance.
Monitoring the performance of teachers and other staff rarely occurs or often results
in inaccurate performance evaluations.

✔

Teachers and staff receive little or no descriptive feedback related to their
performance.

2.2 Effective Leadership
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Effective Leadership Data

Leadership Standard 8 -Provides ongoing support to teachers and other staff
1. Exemplary
A comprehensive support system that is timely and targeted to individual needs is
provided to teachers and other staff.
2. Operational
Most support provided to teachers and other staff is targeted to individual needs.
3. Emerging
Some support provided to teachers and staff is targeted to individual needs.
4. Not Evident
Support to teachers and staff does not exist or is not targeted to individual needs.

✔

Planning and Organization Standard 1 -Shares a common vision and mission that define the school culture and guide the
continuous improvement process
1. Exemplary
A common vision and mission have been collaboratively developed and
communicated to nearly all stakeholders.
The culture of the school has been deeply defined over time by the vision and mission,
which are updated as needed.

2. Operational

3. Emerging

4. Not Evident

The daily work and practices of staff consistently demonstrate a sustained
commitment to continuous improvement.
A common vision and mission have been developed through a collaborative process
and communicated to most stakeholders.

✔

The vision and mission define the culture of the school and guide the continuous
improvement process.
A common vision and mission have been developed by some staff members but have
not been effectively communicated so that they guide the continuous improvement
process.
A common vision and mission have not been developed or updated or have been
developed by a few staff members.

2.2 Effective Leadership
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Effective Leadership Data

Planning and Organization Standard 2 -Uses a data-driven and consensus-oriented process to develop and implement a
school improvement plan that is focused on student performance
1. Exemplary
A school improvement plan has been developed using a data-driven and
consensus-oriented process with input from nearly all stakeholders.
The plan includes appropriate goals and strategies with a strong focus on increasing
student performance.

2. Operational

This process and plan consistently guide the work of the school staff.
A school improvement plan has been developed using a data-driven and
consensus-oriented process with input from most plan stakeholders.

✔

The plan includes appropriate goals and strategies with a focus on increasing student
performance.
3. Emerging

4. Not Evident

A school improvement plan has been developed with input from some stakeholders.
The school improvement plan is based on incomplete data analysis with limited focus
on student performance.
An up-to-date, data-driven school improvement plan focused on student performance
is not in place.

Planning and Organization Standard 3 -Monitors implementation of the school improvement plan and makes adjustments
as needed
1. Exemplary
The goals and strategies of the school improvement plan are continually monitored by
administrators, the school leadership team, and teacher leaders to evaluate the impact
on student performance.

2. Operational

3. Emerging
4. Not Evident

Ongoing adjustments are made based on various performance, process, and
perception data.
he goals and strategies of the school improvement plan are regularly monitored by
administrators and the school leadership team to evaluate the impact on student
performance.

✔

Adjustments are made to the plan, as needed, based on the analysis of data.
The goals and strategies of the school improvement plan are occasionally monitored
by administrators.
The goals and strategies of the school improvement plan are rarely, if ever, monitored.

2.2 Effective Leadership
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Effective Leadership Data

Planning and Organization Standard 4 -Monitors the use of available resources to support continuous improvement
1. Exemplary
The use of available resources (e.g., personnel, time, facilities, equipment, materials) to
support continuous improvement is consistently monitored.

2. Operational
3. Emerging
4. Not Evident

School schedules and processes are designed to make effective use of personnel, time,
materials, and equipment.
The use of available resources (e.g., personnel, time, facilities, equipment, materials) to
support continuous improvement is frequently monitored.
The use of available resources to support continuous improvement is inconsistently
monitored.
The use of available resources to support continuous improvement is rarely, if ever,
monitored.

✔

Planning and Organization Standard 5 -Develops, communicates, and implements rules, policies, schedules, and procedures
to maximize student learning and staff effectiveness
1. Exemplary
Rules, policies, schedules, and procedures are developed with stakeholder input,
effectively communicated, and consistently implemented throughout the school to
maximize student learning and staff effectiveness.

2. Operational

3. Emerging
4. Not Evident

These rules, policies, schedules, and procedures are consistently reviewed and revised
as needed.
Rules, policies, schedules, and procedures are developed, communicated, and
implemented throughout the school to maximize student learning and staff
effectiveness.

✔

These rules, policies, schedules, and procedures are periodically reviewed and
systematically revised as needed.
Rules, policies, schedules, and procedures are developed but are not effectively
communicated or are implemented inconsistently across the school.
Rules, policies, or procedures are not developed, are poorly communicated, or are
ineffectively implemented.
In some cases, rules, policies, schedules, or procedures are out of date or have become
barriers to student learning or staff effectiveness.

2.2 Effective Leadership
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Effective Leadership Data

Planning and Organization Standard 6 -Uses protocols to maintain the school campus and equipment providing a safe,
clean, and inviting learning environment
1. Exemplary
Protocols (e.g., safety drills, tornado drills, inclement weather plans, current crisis
plan, school-wide safety plan, maintenance protocols, facility-use protocols, functional
custodial schedules) are used extensively to maintain the school campus and
equipment providing a safe, clean, and inviting learning environment.

2. Operational

3. Emerging

4. Not Evident

A proactive maintenance process is in place, and repairs are completed in a
satisfactory and timely manner, when needed.
Protocols (e.g., safety drills, tornado drills, inclement weather plans, current crisis
plan, school-wide safety plan, maintenance protocols, facility-use protocols, functional
custodial schedules) are used to maintain the school campus and equipment providing
a safe, clean, and inviting learning environment.

✔

The school and campus are clean, well-maintained, inviting, and safe.
Protocols are sometimes used to maintain the school campus and equipment.
The school and campus are partially clean, maintained, and inviting, but some safety
issues exist.
Protocols do not exist or are rarely, if ever, used to maintain the school campus and
equipment.
The school and campus are not clean, maintained, or inviting, and safety issues exist.

2.2 Effective Leadership
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2. DATA COLLECTION ANALYSIS
2.3 Professional Capacity
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of professional capacity needs. Complete a data-informed self-rating for each Georgia School
Performance Standard (GSPS). See the Professional Capacity webinar for additional information and guidance.
Professional Capacity Data

Leadership Standard 5 -Builds leadership capacity through shared decision-making and problem-solving
1. Exemplary
Extensive structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.

2. Operational
3. Emerging
4. Not Evident

Administrators collaborate consistently with staff members to gather input.
Numerous structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.
Some structures exist for staff to engage in shared decision-making, problem-solving,
or both.
Few, if any, structures exist for staff to engage in shared decision-making or
problem-solving.

✔

Professional Learning Standard 1 -Aligns professional learning with needs identified through analysis of a variety of data
1. Exemplary
Professional learning needs are identified and differentiated through a collaborative
analysis process using a variety of data (e.g., student achievement data, examination of
student work, process data, teacher and leader effectiveness data, action research data,
perception data from students, staff, and families).

2. Operational

3. Emerging
4. Not Evident

Ongoing support is provided through differentiated professional learning.
Professional learning needs are identified through a collaborative analysis process
using a variety of data (e.g., student achievement data, examination of student work,
process data, teacher and leader effectiveness data, action research data, perception
data from students, staff, and families).

✔

Professional learning needs are identified using limited sources of data.
Professional learning needs are identified using little or no data.

2.3 Professional Capacity
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Professional Capacity Data

Professional Learning Standard 2 -Establishes a culture of collaboration among administrators and staff to enhance
individual and collective performance
1. Exemplary
Administrators and staff, as a foundational practice, consistently collaborate to
support leadership and personal accountability and to enhance individual and
collective performance (e.g., construct knowledge, acquire skills, refine practice,
provide feedback).

2. Operational

3. Emerging
4. Not Evident

Teachers conduct action research and assume ownership of professional learning
processes.
Administrators and staff routinely collaborate to improve individual and collective
performance (e.g., construct knowledge, acquire skills, refine practice, provide
feedback).
Administrators and staff sometimes collaborate to improve individual and collective
performance.
Administrators and staff rarely collaborate to improve individual and collective
performance.

Professional Learning Standard 3 -Defines expectations for implementing professional learning
1. Exemplary
Administrators, teacher leaders, or both consistently define expectations for the
implementation of professional learning, including details regarding the stages of
implementation and how monitoring will occur as implementation progresses.
2. Operational
Administrators, teacher leaders, or both regularly define expectations for the
implementation of professional learning.
3. Emerging
Administrators, teacher leaders, or both occasionally define expectations for the
implementation of professional learning.
4. Not Evident
Administrators, teacher leaders, or both rarely, if ever, define expectations for the
implementation of professional learning.

2.3 Professional Capacity

✔

✔
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Professional Capacity Data

Professional Learning Standard 4 -Uses multiple professional learning designs to support the various learning needs of the
staff
1. Exemplary
Staff members actively participate in job-embedded professional learning that engages
collaborative teams in a variety of appropriate learning designs (e.g., collaborative
lesson study, analysis of student work, problem solving sessions, curriculum
development, coursework, action research, classroom observations, online networks).

2. Operational

3. Emerging
4. Not Evident

Professional learning includes extensive follow-up with descriptive feedback and
coaching.
Staff members actively participate in professional learning, most of which is
job-embedded, which includes multiple designs (e.g., collaborative lesson study,
analysis of student work, problem-solving sessions, curriculum development,
coursework, action research, classroom observations, online networks) to support
their various learning needs.

✔

Professional learning includes follow-up with feedback and coaching.
Some staff members are engaged in professional learning that makes use of more than
one learning design to address their identified needs.
Staff members receive single, stand-alone professional learning events that are
informational and mostly large-group presentation designs.

Professional Learning Standard 5 -Allocates resources and establishes systems to support and sustain effective professional
learning
1. Exemplary
Extensive resources (e.g., substitute teachers, materials, handouts, tools, stipends,
facilitators, technology) and systems (e.g., conducive schedules, adequate collaborative
time, model classrooms) are allocated to support and sustain effective professional
learning.

2. Operational

3. Emerging
4. Not Evident

Opportunities to practice skills, receive follow-up, feedback, and coaching are
provided to support the effectiveness of professional learning.
Adequate resources (e.g., substitute teachers, materials, handouts, tools, stipends,
facilitators, technology) and systems (e.g., conducive schedules, adequate collaborative
time, model classrooms) are in place to support and sustain professional learning.
Some resources and systems are allocated to support and sustain professional learning.
Few, if any, resources and systems are provided to support and sustain professional
learning.

2.3 Professional Capacity

✔
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Professional Capacity Data

Professional Learning Standard 6 -Monitors and evaluates the impact of professional learning on staff practices and student
learning
1. Exemplary
Monitoring and evaluating the impact of professional learning on staff practices and
increases in student learning occurs extensively.

2. Operational
3. Emerging
4. Not Evident

Evaluation results are used to identify and implement processes to extend student
learning.
Monitoring and evaluating the impact of professional learning on staff practices and
student learning occurs routinely.
Monitoring and evaluating the impact of professional learning on staff practices
occurs sporadically.
Monitoring and evaluating the impact of professional learning on staff practices
occurs rarely, if ever.

2.3 Professional Capacity

✔
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2. DATA COLLECTION ANALYSIS
2.4 Family and Community Engagement
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to family and community engagement. Complete a data-informed self-rating for
each Georgia School Performance Standard (GSPS). See the Family and Community Engagement webinar for additional
information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional data.
Family and Community Engagement Data

Family and Community Engagement Standard 1 -Creates an environment that welcomes, encourages, and connects family
and community members to the school
1. Exemplary
The school has a well-established, inviting learning environment that welcomes,
encourages, and connects family and community members to the school.

2. Operational

3. Emerging
4. Not Evident

Numerous opportunities are given to family members to become actively engaged in
school-related events and improvement efforts as participants, event managers, and
workers.
The school has created an environment that welcomes, encourages, and connects
family and community members to the school.

✔

The school has made some progress toward creating an environment that welcomes,
encourages, and connects family and community members to the school.
The school has not created an environment that welcomes, encourages, or connects
family and community members to the school.

Family and Community Engagement Standard 2 -Establishes structures that promote clear and open communication
between the school and stakeholders
1. Exemplary
Extensive structures that promote clear and open communication between the school
and stakeholders have been effectively established and implemented.

2. Operational
3. Emerging
4. Not Evident

Structures are continuously monitored for reliable and interactive communication.
Most structures that promote clear and open communication between the school and
stakeholders have been effectively established and implemented.
Some structures that promote clear and open communication between the school and
stakeholders exist.
Few, if any, structures that promote clear and open communication between the
school and stakeholders exist.

2.4 Family and Community Engagement

✔
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Family and Community Engagement Data

Family and Community Engagement Standard 3 -Establishes relationships and decision-making processes that build
capacity for family and community engagement in the success of students
1. Exemplary
A wide variety of relationships and collaborative decision-making processes (e.g.,
business partnerships, school councils, parent or family organizations, academic and
extra-curricular booster clubs, civic organizations, tutoring services, post-secondary
partnerships) are pervasive in promoting student success and well being.

2. Operational

3. Emerging
4. Not Evident

Expectations for family and community engagement are embedded in the culture and
result in stakeholders being actively involved in decision-making.
Numerous relationships and decision-making processes (e.g., business partnerships,
school councils, parent or family organizations, academic and extra-curricular booster
clubs, civic organizations, tutoring services) effectively build capacity for family and
community engagement in the success of students.
Limited relationships and decision-making processes have been initiated by the school
to build capacity for family and community engagement.
Relationships and decision-making processes for families and the community are
non-existent, or those that do exist contribute minimally to student success.

✔

Family and Community Engagement Standard 4 -Communicates academic expectations and current student achievement
status to families
1. Exemplary
The school staff provides families with ongoing, detailed academic expectations and/or
graduation status (e.g., four-year graduation plans, syllabi, academic advisement
protocols).

2. Operational

Extensive communication related to the current achievement level of individual
students is provided (e.g., progress reports, student-led parent conferences, report
cards, reading level reports, state test reports, school-based assessment reports, online
reporting system).
The school staff communicates academic expectations and/or graduation status (e.g.,
four-year graduation plans, syllabi, academic advisement protocols) throughout the
year.

3. Emerging

Regular communication related to the current achievement level of individual students
is provided (e.g., progress reports, parent conferences, report cards, reading level
reports, state test reports, school-based assessment reports, online reporting system).
The school staff communicates some academic expectations at the start of the year.

4. Not Evident

Some communication related to the current achievement level of individual students is
provided.
The school staff does little to inform families of academic expectations.

✔

Little, if any, communication related to the current achievement level of individual
students is provided.

2.4 Family and Community Engagement
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Family and Community Engagement Data

Family and Community Engagement Standard 5 -Develops the capacity of families to use support strategies at home that
will enhance academic achievement
1. Exemplary
The school continually develops the capacity (e.g., parent training, lunch and learn,
make-it and take-it) of families to use support strategies at home that will enhance
academic achievement.
2. Operational
The school frequently develops the capacity (e.g., parent training, lunch and learn,
make-it and take-it) of families to use support strategies at home that will enhance
academic achievement.
3. Emerging
The school occasionally develops the capacity of families to use support strategies at
✔
home that will enhance academic achievement.
4. Not Evident
The school seldom, if ever, develops the capacity of families to use support strategies at
home that will enhance academic achievement.

Family and Community Engagement Standard 6 -Connects families with agencies and resources in the community to meet
the needs of students
1. Exemplary
The school has a systematic process in place to connect families with an array of
agencies and resources (e.g., Y-Clubs, after-school programs, health and counseling
services, community service agencies, civic organizations, tutoring services) to meet
the needs of students.
2. Operational
The school regularly connects families to agencies and resources in the community
✔
(e.g., Y-Clubs, after-school programs, health and counseling services, community
service agencies, civic organizations, tutoring services) to meet the needs of students.
3. Emerging
The school sometimes connects families to agencies and resources in the community
to meet the needs of students.
4. Not Evident

The school does little to connect families with agencies and resources in the
community to meet the needs of students.

2.4 Family and Community Engagement
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2. DATA COLLECTION ANALYSIS
2.5 Supportive Learning Environment
Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and patterns that
support the identification of needs related to a supportive learning environment. Complete a data-informed self-rating for each
Georgia School Performance Standard (GSPS). Student subgroups with a count of less than 15 are denoted by “TFS” (too few
students). See the Supportive Learning Environment webinar for additional information and guidance.
Supportive Learning Environment Data

Instruction Standard 1 -Provides a supportive and well-managed environment conducive to learning
1. Exemplary
A supportive and well-managed environment conducive to learning is evident
throughout the school.

2. Operational
3. Emerging
4. Not Evident

Students consistently stay on-task and take responsibility for their own actions.
A supportive and well-managed environment conducive to learning is evident in most
classrooms.
A supportive and well-managed environment conducive to learning is evident in some
classrooms.
A supportive and well-managed environment conducive to learning is evident in few,
if any, classrooms.

✔

Instruction Standard 2 -Creates an academically challenging learning environment
1. Exemplary
Nearly all teachers create an academically challenging, learning environment (e.g.,
higher-order thinking skills and processes, active student engagement, relevance,
collaboration).

2. Operational

3. Emerging
4. Not Evident

Students consistently work independently and in teams to solve real-world problems
that require advanced effort, decision-making, and critical and creative thinking.
Most teachers create an academically challenging, learning environment (e.g.,
higher-order thinking skills and processes, active student engagement, relevance,
collaboration).
Some teachers create an academically challenging learning environment.
Few, if any, teachers create an academically challenging learning environment.

2.5 Supportive Learning Environment

✔
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Supportive Learning Environment Data

Instruction Standard 8 -Establishes a learning environment that empowers students to actively monitor their own progress
1. Exemplary
Nearly all students use tools (e.g., rubrics, checklists, exemplars) to actively monitor
their own progress.

2. Operational
3. Emerging
4. Not Evident

Nearly all students develop a sense of personal responsibility and accountability by
engaging in record keeping, self-monitoring, sharing, exhibiting, and self-reflection.
Most students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their
own progress.
Some students use tools to actively monitor their own progress.
Few, if any, students use tools to actively monitor their own progress.

✔

School Culture Standard 1 -Develops, communicates, and implements rules, practices, and procedures to maintain a safe,
orderly learning environment
1. Exemplary
Rules, practices, and procedures that maintain a safe, orderly learning environment
are proactively developed, communicated, and consistently implemented across the
school.

2. Operational
3. Emerging
4. Not Evident

These rules, practices, and procedures are continually monitored and revised as
needed.
Rules, practices, and procedures that maintain a safe, orderly learning environment
are developed, communicated, and implemented.
Rules, practices, and procedures are developed and communicated but are ineffective
or inconsistently implemented across the school.
Rules, practices, and procedures that maintain a safe, orderly, learning environment
are not developed nor updated or are poorly communicated.

2.5 Supportive Learning Environment

✔
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Supportive Learning Environment Data

School Culture Standard 2 -Establishes a culture of trust and respect that promotes positive interactions and a sense of
community
1. Exemplary
Extensive evidence (e.g., positive and respectful interactions, appreciation of diversity,
tolerance, understanding) exists that a culture of trust and respect has been
established.

2. Operational

A pervasive commitment to promoting positive interactions and a sense of
community is evident.
Evidence (e.g., positive and respectful interactions, appreciation of diversity, tolerance,
understanding) exists that a culture of trust and respect has been established.

3. Emerging

A sustained commitment to promoting positive interactions and a sense of
community is evident.
Some evidence exists that a culture of trust and respect has been established.

4. Not Evident

A limited commitment to promoting positive interactions and a sense of community
is evident.
Little or no evidence exists that a culture of trust and respect has been established.

✔

Unresolved conflicts interfere with a sense of community.

School Culture Standard 3 -Establishes a culture that supports the college and career readiness of students
1. Exemplary
Extensive evidence (e.g., advisement, career counseling, transition coaching, high
expectations) exists that the beliefs and practices of the school support the college and
career readiness of students.

2. Operational

3. Emerging
4. Not Evident

The school culture supports addressing individual achievement needs and strengths to
prepare students for success.
Evidence (e.g., advisement, career counseling, transition coaching, high expectations)
exists that the beliefs and practices of the school support the college and career
readiness of students.
Some evidence exists that the school supports the college and career readiness of
students.
Little or no evidence exists that the school supports the college and career readiness of
students.

2.5 Supportive Learning Environment

✔
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Supportive Learning Environment Data

School Culture Standard 4 -Supports the personal growth and development of students
1. Exemplary
The school staff consistently provides a comprehensive system of support (e.g.,
counseling, mentoring, advisement, coaching, goal setting, time management,
problem solving) to maximize the personal growth and development of nearly all
students.
2. Operational
The school staff regularly provides support (e.g., counseling, mentoring, advisement,
coaching, goal setting, time management, problem solving) to enhance the personal
growth and development of students.
3. Emerging
The school staff sporadically supports the personal growth and development of
students.
4. Not Evident
The school staff does little to support the personal growth and development of
students.

✔

School Culture Standard 5 -Recognizes and celebrates achievements and accomplishments of students and staff
1. Exemplary
The school community consistently recognizes and celebrates the achievements and
accomplishments of students and staff.

2. Operational
3. Emerging
4. Not Evident

The celebrations are publicized within the school and to the community and support
the culture of the school.
The school community regularly recognizes and celebrates the achievements and
accomplishments of students and staff.
The school community periodically recognizes or celebrates the achievements or
accomplishments of students and/or staff.
The school community rarely, if ever, recognizes or celebrates the achievements or
accomplishments of students or staff.

2.5 Supportive Learning Environment

✔
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Supportive Learning Environment Data

Planning and Organization Standard 1 -Shares a common vision and mission that define the school culture and guide the
continuous improvement process
1. Exemplary
A common vision and mission have been collaboratively developed and
communicated to nearly all stakeholders.
The culture of the school has been deeply defined over time by the vision and mission,
which are updated as needed.

2. Operational

3. Emerging

4. Not Evident

The daily work and practices of staff consistently demonstrate a sustained
commitment to continuous improvement.
A common vision and mission have been developed through a collaborative process
and communicated to most stakeholders.

✔

The vision and mission define the culture of the school and guide the continuous
improvement process.
A common vision and mission have been developed by some staff members but have
not been effectively communicated so that they guide the continuous improvement
process.
A common vision and mission have not been developed or updated or have been
developed by a few staff members.

2.5 Supportive Learning Environment
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2. DATA COLLECTION ANALYSIS
2.6 Data Analysis Questions
Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” (too
few students).
What perception data did you use?
[examples: student perceptions about school
climate issues (health survey, violence,
prejudice, blying, etc.); student/parent
perceptions about the effectiveness of
programs or interventions; student
understanding of relationship of school to
career or has an academic plan]

-Student Health Survey
-Georgia School Performance Standards Ratings
-Professional Learning Staff Survey
-Parent Survey
-AIMS Visit

What does the perception data tell you?
(perception data can describe people’s
knowledge, attitudes, beliefs, perceptions,
competencies; perception data can also
answer the question “What do people think
they know, believe, or can do?")

Student Health Survey Trends/Patterns: Students fail to see danger in harmful
and risky behavior (invincibility syndrome). There is a positive school climate
overall (2019 Star Climate was 3 stars at 78.5) and students know emergency
procedures. Additionally, the counseling department recognized a trend from
the previous year with students responding that they had harmed themselves
in the past twelve months. Strengths: For the most part, students feel safe at
school, students report low usage of drugs and alcohol, students report that
their parents are involved in their education, and students feel there are high
standards and clear rules for behavior. Weaknesses: Survey indicates a decrease
in student feeling comfortable talking to other students when they need help.
There is a scarcity of mental health services and lack of basic health and
well-being instruction (no formal Health Education Course). Students do
indicate the observation of negative relationships/bullying-type behavior
among peers.
AIMS Visit Strengths: The student behavior was aligned to Positive Behavior
Interventions and Supports (PBIS) expectations throughout the school. It was
evident that most teachers utilized student data to create student groups to
support differentiated instruction. There was evidence of effective small group
instruction in several classrooms. The students were engaged and giving good
effort overall. Sixth and seventh grade English Language Arts Teachers, an
eighth grade Science teacher, and sixth through eighth grades Math and Social
Studies teachers included data and data-based instructional decisions (group
work) in their lesson plans. It was evident that teachers and students have built
relationships which promote a positive learning environment across the
school. The school building was well maintained, clean, and inviting. Everyone
was friendly and welcoming throughout the visit. A variety of technology and
other tools were used by teachers and students during instruction.
Weaknesses: It was noted on several connection teachers' lesson plans (PE,
Health, Band) that what the teacher had identified as differentiation was not
true differentiation. For example, one of the teachers listed the amount of time
he would use a timer as differentiation.

2.6 Data Analysis Questions
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Staff Professional Learning Survey Strength -There is a continued need for
teacher professional development; however, we would like to target specific
teachers/groups of teachers and implement targeted needs in specific contents.
We will address the science and social studies reading standards for literacy.
Staff requested to continue professional learning with strategies with support
for planning, rigor and differentiation.
Parent Survey/Meetings Strengths: Parent attendance has increased at events.
The use of social media at the school is also a strength. 90.91% of parents felt
that their child was prepared to transition to the next grade level. Weakness:
Parents still indicated a need for increased communication between school and
home. They also requested for phone calls to be made instead of other forms of
communication. Communication about student achievement will be an area of
focus for the FY22 school year.

What process data did you use? (examples:
student participation in school activities,
sports, clubs, arts; student participation in
special programs such as peer mediation,
counseling, skills conferences;
parent/student participation in events such
as college information meetings and parent
workshops)

Teacher Keys Effectiveness System Standards Ratings, MAP: Reading and
Math Assessment Data, RCD Mastery Connect Unit Data, Progress
Monitoring Data, Master Schedule, Leadership Team Minutes,
Vision/Mission, Meeting minutes, mentor and coaching logs, school
observation data, teacher retention rate, parent survey, parent contact data,
media recognitions, community events, social media engagement, behavior
data, MTSS data, safety drill information, RCD walkthrough data, leading
indicator data, PBIS data

What does the process data tell you?
(process data describes the way programs are
conducted; provides evidence of participant
involvement in programs; answers the
question “What did you do for whom?”)

-MAP: Students are placed into intervention groups based on MAP data. Data
collected on this process indicate the need for additional teacher support and
more defined and/or revised processes for supporting students
-The Professional Learning Staff survey, walkthroughs, and TKES indicated
the need for instructional strategies, differentiation and rigor
-Parent Survey/Infinite Campus Contact Log: Indicated inconsistency in
communicating positive news and grade information to parents
-Career Day feedback indicated an improvement in relationships between
school and community
-Limited use of Infinite Campus Parent Portal
-The Office Disciplinary Referrals are trending down over the past 3 years.
However, Multi-Tiered Systems of Support data shows that students are
entering and progressing up the tiers, but not back down and exiting the
program
-Safety drills and established emergency procedures are in place for lockdown,
fire drills, and severe weather
-RCD Walkthrough data reflects that 68.1% of the classrooms observed are
utilizing RCD materials to increase the rigor of instructional strategies
-For the FY21 school year to date, there have been 4 DFACS referrals, and we
have had 13 counseling referrals were completed.
-Universal Screener Externalizing and Internalizing Behaviors for Fall 2021:
Externalizing Elevated - 4.1 %and Internalizing Elevated – 12.6%
-Master Schedule allows for schoolwide intervention block

2.6 Data Analysis Questions
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-Leadership Team Meeting minutes focuses on school improvement needs,
procedural concerns and resources needed for instruction.

What achievement data did you use?

Georgia Milestones Assessment System data, Mastery Connect RCD data,
formative data, MAP data, Reading Connections, CCRPI report, Lexile growth
reports

What does your achievement data tell you?

*On March 27, 2020, the United States Department of Education approved
Georgia's request to waive statewide assessment, accountability and reporting
requirements in the Elementary and Secondary Education Act (ESEA) for the
2019-2020 school year due to widespread school closures related to the novel
Coronavirus disease (COVID-19). Therefore, there are no 2020 CCRPI
reports.
Strengths:
-Algebra I shows over 50% of standards assessed as distinguished.
-6th, 7th, and 8th grade science consistently have over 50% mastery on
posttests.
-Per Mastery Connect data, 8th grade Social Studies is showing over 63% of
standards at proficient or higher.
-In math, the percent of students scoring at proficient or higher increased for
2019 as compared to 2017 and 2018.
-8th grade shows the most growth.
Weaknesses:
-Math and ELA show the lowest growth from pre to post test in Mastery
Connect.
-Math and ELA show less than 50% mastery of standards in Mastery Connect.
-MAP winter projections show 23% of students will score proficient or higher
on the GMAS in ELA.
-MAP winter projections shows 17% of students will score proficient or higher
on the GMAS in Math.
-Students with disabilities are not meeting standards across subject areas.
-MAP projections show that students with disabilities will perform at the
beginner level on the GMAS.
Trends/Barriers/Opportunities:
-GMAS data for the past three years has stayed relatively consistent across ELA
and Math (comparing student groups to themselves and comparing
performance at grade-level).
-CRMS performance on GMAS is consistently below state averages.
-CRMS performance on GMAS is consistently below county averages.
-Barrier: Students enter CRMS below grade level in performance.
-Opportunity: Scaffolding professional learning and differentiated professional
learning
-Opportunity: Focus on fidelity of Intervention Block
-Opportunity: 1-1 devices
-More than half of all students read below grade level proficiency

2.6 Data Analysis Questions

33

DATA COLLECTION ANALYSIS

-Seventh grade demonstrates the lowest growth across grade levels
Areas of focus:
-Math is the lowest content area and is consistently declining
-In math, strategies for problem solving and fractions are an area of need
-In ELA, vocabulary, foundational reading skills and narrative writing are the
areas of weakness
-In science and social studies, vocabulary will be an area of focus. Students
need more exposure to content. More professional learning on phenomenon
based instruction will be provided in science and inquiry in social studies.
-Student skill gaps need to be addressed through scaffolding

What demographic data did you use?

Student enrollment data, staff demographic data, attendance data, mobility
rate, retention rate

What does the demographic data tell you?

Student Enrollment - American Indian/Alaskan Native - 0.17%
- Asian/Pacific Islander - 0.52%
- Black - 54.27%
- Hispanic - 14.65%
- Multi-racial - 4.01%
- White - 26.17%
- Economically Disadvantaged - 87.7%
- English Learners - 3.31%
- Students with Disability - 22.16%
-Enrollment has decreased by more than 90 students during the 2020-2021
school year
-SWD - Lowest subgroup in ELA and Math (Math - 72.25% beginning learner,
ELA - 77.23% beginning learner (2019))
-The student mobility rate is 25.2%
-The teacher retention rate was 83% for the 2019-2020 school year. Please note
that the 2019-2020 data includes all certified positions. During the 2020-2021
school year, the anticipated teacher retention rate would be 66%
-The percentage of special education students has increased and allotments
have as well
-The percentage of EL students remained the same. The population is served
by an itinerant teacher and students may miss academic interventions or
connections to receive services
-Teachers have indicated an increased need to build capacity for working with
special populations of students

2.6 Data Analysis Questions
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.1 Strengths and Challenges Based on Trends and Patterns
Read the trends and patterns summaries from each section of the data analysis process. Use the information in these summaries
to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the
guiding questions for each program. Include strengths and challenges related to: a) general program implementation, and b)
students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in the
identification of needs during 3.2. Watch the Identifying Need webinar for additional information and guidance.
Strengths and Challenges Based on Trends and Patterns

Coherent Instructional:Summarize the
coherent instructional system trends and
patterns observed by the team while
completing this section of the report. What
are the important trends and patterns that
will support the identification of student,
teacher, and leader needs?

- Currently teachers come together weekly for grade level planning. Quality
planning for small and whole group instruction can be improved by providing
a protocol for lesson planning and using time wisely to create a effective plan
using data and showing how students know and can complete a skill or task.
Collaboration and planning will include all content teachers as well as
co-teachers.
- Through this analysis, it is evident that content planning meetings need to
focus on both analyzing student work and identifying exemplars. Additionally,
these meetings need to continue to utilize common assessment data to revise
instructional units and learning targets.
- NWEA/MAP Growth data, as well as data from benchmark exams and
Milestones will be utilized to plan instruction and to identify students in need
of remediation and/or acceleration. We have identified Professional Learning
Communities which impact the quality of instruction that is planned and
delivered in the classroom and these have been established with
well-developed guidelines to continue providing teachers with specific
strategies related to their specific content areas.
- Analysis of TKES data at CRMS is conducted to identify areas of growth for
both specific teachers and groups of teachers.
- Teachers need additional professional learning and support in the use of data
disaggregation to inform instructional practices, as well as challenging all
students to high standards while meeting individual academic needs and
differentiation.

Effective Leadership:Summarize the
effective leadership trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Through this analysis, it is evident that instructional time is maximized and
teachers are being monitored through a variety of observation tools. Resources
are provided to enhance the lesson(s) being taught. At CRMS, there are
numerous opportunities for teachers to have input in shared-decision making
as well as make decisions within grade levels. There have been additional
leadership opportunities added to build leader capacity.

3.1 Strengths and Challenges Based on Trends and Patterns
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Strengths and Challenges Based on Trends and Patterns

Professional Capacity:Summarize the
professional capacity trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

- Professional learning is sustained primarily through the support of the
instructional coach, administration, and teacher leaders. Professional learning
is collaborative, job-embedded, data-driven, classroom-focused, and
evidence-based. The focus of professional learning is determined by TKES
data, needs assessment, and initiatives in the school improvement plan
- TKES Standard 3 (Instructional Strategies. An organizing framework (e.g.,
Opening/Activation Strategy, Teaching/Student Work Time,
Summarizing/Sharing Work) that aligns curriculum, assessment, and
instruction is utilized to plan quality teaching and learning) is trending up for
the past three years (46% to 70% to 77%) - AIMS Report Feb. 2020
- TKES Standard 6 (Assessment Uses. Systematic and data-driven
interventions are required for students who need additional assistance to
master standards) is trending up for the past three years (36% to 59% to 82%) AIMS Report Feb. 2020
- TKES Standard 7 (Positive Learning Environment. A safe learning
environment is planned, implemented, and maintained by the school staff and
administrators) is trending up for the past three years (67% to 76% to 97%) AIMS Report Feb. 2020
- TKES Standard 8 (Academically Challenging Environment. Teachers
emphasize and encourage learners to use higher-order thinking skills,
processes, and mental habits of the mind) is trending up for the past three
years (23% to 60% to 82%) - AIMS Report Feb. 2020

Family and Community
Engagement:Summarize the family and
community engagement trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Cowan Road Middle School prides itself in jointly developing an effective
Family & Parent Engagement Plan with meaningful opportunities to build the
capacity for strong family and parental engagement to support a partnership
among the school, families and parents, and the community to improve
student academic achievement. However, the school recognizes the need to
provide opportunities for parents to learn specific skills and strategies in order
to better support their child's education. Therefore, the school will host events
for parents, family members, and the community throughout this year.
Additionally, in the upcoming year, administration will implement the 4
positive to 1 corrective parent contact initiative along with using various
modes of communication methods (phone calls, text, website, face to face,
virtual, etc.).

Supportive Learning
Environment:Summarize the supportive
learning environment trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

In order to address the individual academic needs of students, CRMS
continues to implement specialized programs and utilize the MTSS process. In
analyzing student discipline data, it was recognized that the extreme decrease
in discipline is attributed directly to students being virtual for most of the
school year (Big 7 Discipline Report), Students with internalizing and
externalizing concerns have greatly increased; most likely due to effects of the
pandemic (Universal Screener Data). The PBIS committee met throughout the
school year and reviewed the data which continues to support and recognize
the benefits of this program academically and behaviorally. To further support
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student learning and be certain all students are prepared for the upcoming
school year, CRMS administrators, faculty, and staff believe the following
would be beneficial: Implementation of a program to reach students who have
any of the following identifiers: transient students, low academic achievers,
attendance issues, apathy towards school and environmental/socioeconomic
issues.

Demographic and Financial:Summarize the
demographic and financial trends and
patterns observed by the team while
completing this section of the report. What
are the important trends and patterns that
will support the identification of student,
teacher, and leader needs?

During the 2020-2021 school, attendance decreased due to COVID-19. The
school implemented the hybrid model and many students received instruction
virtually. More than half of the school population is economically
disadvantaged and in need of remedial support in all content areas. The
percentage of special education students and allotments have remained the
same as the previous year. Teachers have indicated an increased need to build
capacity for working with special populations of students. The school system
consolidates funds and this has allowed the school the freedom at the school
level to target expenditures for specific learning needs.

Student Achievement:Summarize the
student achievement trends and patterns
observed by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

-More than half of all students read below grade level proficiency
-Although minimal growth is obtained in reading and math, less than 20% of
students schoolwide scored proficient and above on the Universal Screener
-More than 50% of students continue to perform below grade level proficiency
in ELA, Math, Science, and Social Studies content areas with science
performing the lowest
-Achievement gaps continue to exist between the highest performing subgroup
(Caucasian - 66.2%) and the lowest performing subgroup (SpEd - 50.5% and
EL - 44.4%)
-From the 2016 to 2019 GMAS, students show consistent performance across
each grade level: Low student achievement in all content areas: ELA, Math,
Science, and Social Studies
-There are inconsistent data sources due to the COVID-19 pandemic
-Over 80% of students are not meeting proficiency of grade level standards in
Math and Reading for the last four years (GMAS Content Area Summaries
2016 - 2020 and MAP Projected Proficiency report)
-Decrease in beginning learners from 6th to 8th grades among cohorts in ELA
(GMAS Content Area Summaries 2016 - 2019)
-The percent of students missing more than five days of school has increased
in the last three years (SLDS student attendance data)
-8th grade math has the fewest students at developing or higher for the last 3
years (GMAS Content Area Summaries 2016 - 2019)
-Comparing grade levels across the years, students are showing consistently
low academic performance
-Attendance is consistent in most subgroup and during the 2020-2021 school
year, attendance was inconsistent with virtual students

3.1 Strengths and Challenges Based on Trends and Patterns
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-6th graders are entering middle school far below grade level
-8th grade historically shows the most growth in math
-Academic gains are being made in student growth percentiles, but marginal
gains and losses are shown in content mastery
-RCD Mastery Connect data reflects weaknesses in the areas of 6th grade math
- Unit 1
-Math and Science continue to be the areas with the lowest student
achievement and lowest growth
-In math, strategies for problem solving and fractions are areas of need
-In ELA, vocabulary, foundational reading skills and narrative writing are the
areas of weakness
-In science and social studies, vocabulary will be an area of focus. Students
need more exposure to content. More professional learning on
phenomenon-based instruction will be provided in science and inquiry in
social studies
-Student skill gaps need to be addressed through scaffolding

IDEA – Special Education, Economically Disadvantaged Children, and English Learners.

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths

Strengths are implementation of a schoolwide math and literacy intervention
block, processes for Multi-tiered System of Supports, MAP goal setting, and a
reading support class. Additional strengths include:
- GLRS continuous support for Special Education
- RCD Curriculum
- Common planning time for general education teachers and special education
teachers
- Ongoing extended learning and extended year programs for students
Strengths for Economically Disadvantaged students include: access to one to
one technology via Chromebooks, the offering of extended learning time at no
cost for attendance and transportation, Free and Reduced price breakfast and
lunch, the posting of informational sessions online so that parents who do not
have transportation can still obtain the information, and the Dignity Store.
English learners are supported during the intervention block. Teachers are
also meeting with the ESOL teacher to learn strategies to support ELs in their
classroom.
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IDEA – Special Education, Economically Disadvantaged Children, and English Learners.

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions
for each program. Include strengths and challenges related to: a) general program implementation, and b) students and
adults involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of
needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Challenges

- Additional support is needed for: deconstructing standards, lesson
alignment, and collaborative planning processes.
- Challenges are providing scaffolding support for students on grade level
content when they have multi-year deficits in skills, communicating with
families about instruction, and increasing the number of positive contacts.
- Further challenges are the increasing number of special education students
and the need for additional staff to meet the needs of those students. SWD and
EL subgroups are performing below other subgroups in all content areas.The
ESOL teacher is only at the school part-time and this limits planning.
Additional translation supports are needed for communication.
- Weaknesses for the Economically Disadvantaged students include: limited or
no internet access at home and limited or no access to educational materials at
home.

3.1 Strengths and Challenges Based on Trends and Patterns
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.2 Identification and Prioritization of Overarching Needs
Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified needs based
on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to address the major
program challenges identified in 3.1. Watch the Identifying Need webinar for additional information and guidance.
Overarching Need # 1

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Low student achievement in English Language Arts
High
No Change

Additional Considerations

GMAS Student proficiency for English Language Arts:
Beginning Learner - 44%
Developing Learner - 32%
Proficient Learner - 21%
Distinguished Learner - 3%

Yes
1

Overarching Need # 2

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Low student achievement in Mathematics
High
Better

Additional Considerations

GMAS Student proficiency for Mathematics:
Beginning Learner - 44%
Developing Learner - 41%
Proficient Learner - 12%
Distinguished Learner - 2.4%

Yes
2

3.2 Identification and Prioritization of Overarching Needs
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Overarching Need # 3

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Low student achievement in Science
High
Unknown

Additional Considerations

GMAS Student proficiency for Science:
Beginning Learner - 75%
Developing Learner - 20%
Proficient Learner - 3.7%
Distinguished Learner - 1.2%

Yes
3

Overarching Need # 4

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Low student achievement in Social Studies
High
No Change

Additional Considerations

GMAS Student proficiency for Social Studies:
Beginning Learner - 47%
Developing Learner - 37%
Proficient Learner - 14%
Distinguished Learner - 3%

Yes
4

Overarching Need # 5

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?

Increase parental engagement and build capacity for parent to support student
achievement in the home
High
No Change
Yes

3.2 Identification and Prioritization of Overarching Needs
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Overarching Need # 5

Priority Order

5

Additional Considerations

Overarching Need # 6

Overarching Need
How severe is the need?
Is the need trending better or
worse over time?
Can Root Causes be Identified?
Priority Order

Increase student and staff morale, as well as the culture and climate
High
No Change
Yes
Unranked

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS
3.3 Root Cause Analysis
Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools and
resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA process,
complete a table for each selected overarching need.
Overarching Need - Low student achievement in English Language Arts

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Balanced Literacy Framework is inconsistently implemented in the ELA classrooms.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
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Root Cause # 2

Impacted Programs

Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of targeted vocabulary instruction.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Overarching Need - Low student achievement in Mathematics

3.3 Root Cause Analysis
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Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Students come to CRMS with large skill gaps (Algebraic expressions, fluency,
problem-solving)
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Low student engagement in academic work.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

3.3 Root Cause Analysis
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Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 4

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of targeted vocabulary instruction.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

3.3 Root Cause Analysis
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Overarching Need - Low student achievement in Science

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of data driven lesson plans (5Es, inquiry-based instruction).
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Formative assessments are not tightly aligned to standards.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment
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Root Cause # 2

Additional Responses

Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 4

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Lack of implementation of targeted vocabulary instruction.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
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Root Cause # 4

Impacted Programs

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Overarching Need - Low student achievement in Social Studies

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of data driven lesson plans (primary and secondary sources, Document-based
questions, historical inquiry).
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

3.3 Root Cause Analysis
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Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of implementation of targeted vocabulary instruction.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

3.3 Root Cause Analysis
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Overarching Need - Increase parental engagement and build capacity for parent to support student achievement in the
home

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of stakeholder input
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

Established communication plan not fully implemented
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment
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Root Cause # 2

Additional Responses

Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Lack of school events
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Overarching Need - Increase student and staff morale, as well as the culture and climate

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

3.3 Root Cause Analysis

There is a disconnection or a difference between our students behavior and ability to
communicate and the teacher expectations regarding behavior and communication.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
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Root Cause # 1

Impacted Programs

Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Students are unaware of how to deal with their own emotions.
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 3

Root Causes to be Addressed
This is a root cause and not a
contributing cause or symptom

3.3 Root Cause Analysis

Students are dealing with unaddressed trauma (students are emotionally/mentally
disconnected).
Yes
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Root Cause # 3

This is something we can affect
Impacted Programs

Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

Root Cause # 4

Root Causes to be Addressed

This is a root cause and not a
contributing cause or symptom
This is something we can affect
Impacted Programs

Students' home situations have been impacted through the pandemic and they are unable
to communicate their needs and concerns in an appropriate manner (facial
expressions/body language, tone, aggressiveness, character development, etc.)
Yes
Yes
IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A, Preparing, Training and Recruiting High-Quality Teachers, Principals and
other School Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program
Title IV, Part A - Student Support and Academic Enrichment

Additional Responses

3.3 Root Cause Analysis
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SCHOOL IMPROVEMENT PLAN
1 General Improvement Plan Information
General Improvement Plan Information
District
School Name
Team Lead

Griffin-Spalding County
Cowan Road Middle School
Enrique Ralls

Federal Funding Options to Be Employed (SWP Schools) in this Plan (Select all that apply)
Traditional funding (all Federal funds budgeted separately)
✔ Consolidated funds (state/local and federal funds consolidated) - Cohort systems ONLY
'FUND 400' - Consolidation of Federal funds only

Factors(s) Used by District to Identify Students in Poverty (Select all that apply)
✔ Free/Reduced meal application
Community Eligibility Program (CEP) - Direct Certification ONLY
Other (if selected, please describe below)

1 General Improvement Plan Information
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2. SCHOOL IMPROVEMENT GOALS
2.1 Overarching Need # 1
Overarching Need
Overarching Need as identified in
CNA Section 3.2
Root Cause # 1
Root Cause # 2
Root Cause # 3
Goal

Low student achievement in English Language Arts
Balanced Literacy Framework is inconsistently implemented in the ELA classrooms.
Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Lack of implementation of targeted vocabulary instruction.
From the 2018-2019 to the 2021-2022 school year, the percentage of students scoring in
the proficient and distinguished categories combined for grade 6-8 will increase in the area
of English Language Arts on the Georgia Milestones by 5 percentage points (from 13% to
18%).

Action Step # 1

Action Step

Funding Sources
Subgroups

Systems

Establish Professional Learning Communities to discuss and reflect on instructional
strategies that target increasing student achievement in ELA (substitutes, stipends,
consultants, books, travel, registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Instructional Coach Logs, Monthly PL Implementation Observation

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
ELA Instructional Coach
Timeline for Implementation
Quarterly

2.1 Overarching Need # 1
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SCHOOL IMPROVEMENT GOALS
Action Step # 1

What partnerships, if any, with
Griffin RESA, GLRS
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step

Processes will be developed and implemented to build teacher capacity to engage with each
other around the work of improving student achievement through deconstructing
standards, aligning and implementing lesson plans to standards, creating and discussing
common formative assessments and analyzing student work (substitutes, stipends,
consultants, books, travel, registration).
Funding Sources
Consolidated Funding
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Supportive Learning Environment
Method for Monitoring
Leading Indicators Document, Intervention Walkthroughs, MAP Data Reviews, Mastery
Implementation and Effectiveness Connect Data
Position/Role Responsible
Principal
Timeline for Implementation
Weekly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.1 Overarching Need # 1

58

SCHOOL IMPROVEMENT GOALS
Action Step # 3

Action Step
Funding Sources
Subgroups

Systems

Develop and implement monitoring practices that support the effective implementation of
professional learning.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Professional Capacity
Family and Community Engagement
Agendas, Sign Ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Instructional Coach - ELA
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 4

Action Step
Funding Sources
Subgroups

2.1 Overarching Need # 1

Utilize resources to address student skill gaps (extended learning, instructional
technology).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
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SCHOOL IMPROVEMENT GOALS
Action Step # 4

Systems

Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Pre and post assessments
Implementation and Effectiveness Walkthroughs
Position/Role Responsible
Instructional Coach - ELA
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.1 Overarching Need # 1
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2. SCHOOL IMPROVEMENT GOALS
2.2 Overarching Need # 2
Overarching Need
Overarching Need as identified in Low student achievement in Mathematics
CNA Section 3.2
Root Cause # 1
Students come to CRMS with large skill gaps (Algebraic expressions, fluency,
problem-solving)
Root Cause # 2
Low student engagement in academic work.
Root Cause # 3
Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Root Cause # 4
Lack of implementation of targeted vocabulary instruction.
Goal
From the 2018-2019 to the 2021-2022 school year, the percentage of students scoring in
the proficient and distinguished categories combined for grade 6-8 will increase in the area
of Mathematics on the Georgia Milestones by 5 percentage points (from 7% to 12%).

Action Step # 1

Action Step

Funding Sources
Subgroups

Systems

Establish Professional Learning Communities to discuss and reflect on instructional
strategies that target increasing student achievement in Math (substitutes, stipends,
consultants, books, travel, registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Sign-in Sheets, Collaborative Planning Minutes, Lesson Plans, Feedback

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Principal
Timeline for Implementation
Weekly

2.2 Overarching Need # 2
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Action Step # 1

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step

Processes will be developed and implemented to build teacher capacity to engage with each
other around the work of improving student achievement through deconstructing
standards, aligning and implementing lesson plans to standards, creating and discussing
common formative assessments and analyzing student work (substitutes, stipends,
consultants, books, travel, registration).
Funding Sources
Consolidated Funding
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Instructional Walkthroughs, Lesson Plans
Implementation and Effectiveness Feedback, MasteryConnect Pre/Post Assessment Data, MAP Data
Position/Role Responsible
Instructional Coach - Math
Timeline for Implementation
Weekly

What partnerships, if any, with
ICLE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.2 Overarching Need # 2
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Action Step # 3

Action Step

Develop and implement monitoring practices that support the effective implementation of
professional learning.
Funding Sources
N/A
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Sign-in Sheets, Agenda, Lesson Plans,
Implementation and Effectiveness Feedback
Position/Role Responsible
Principal
Timeline for Implementation
Weekly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 4

Action Step
Funding Sources
Subgroups

2.2 Overarching Need # 2

Utilize resources to address student skill gaps (extended learning, instructional
technology).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
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SCHOOL IMPROVEMENT GOALS
Action Step # 4

Systems

Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Pre and post assessments

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Instructional Coach - Math
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.2 Overarching Need # 2
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2. SCHOOL IMPROVEMENT GOALS
2.3 Overarching Need # 3
Overarching Need
Overarching Need as identified in
CNA Section 3.2
Root Cause # 1
Root Cause # 2
Root Cause # 3
Root Cause # 4
Goal

Low student achievement in Science
Lack of data driven lesson plans (5Es, inquiry-based instruction).
Lack of implementation of targeted vocabulary instruction.
Formative assessments are not tightly aligned to standards.
Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
From the 2018-2019 to the 2021-2022 school year, the percentage of students scoring in
the proficient and distinguished categories combined for grade 6-8 will increase in the area
of Science on the Georgia Milestones by 5 percentage points (from 0% to 5%).

Action Step # 1

Action Step

Funding Sources
Subgroups

Systems

Establish Professional Learning Communities to discuss and reflect on instructional
strategies that target increasing student achievement in Science (substitutes, stipends,
consultants, books, travel, registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, sign ins, walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Principal
Timeline for Implementation
Monthly

2.3 Overarching Need # 3
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Action Step # 1

What partnerships, if any, with
Griffin RESA, GLRS
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step

Funding Sources
Subgroups

Systems

Processes will be developed and implemented to build teacher capacity to engage with each
other around the work of improving student achievement through deconstructing
standards, aligning and implementing lesson plans to standards, creating and discussing
common formative assessments and analyzing student work (substitutes, stipends,
consultants, books, travel, registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.3 Overarching Need # 3
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SCHOOL IMPROVEMENT GOALS
Action Step # 2

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 3

Action Step
Funding Sources
Subgroups

Systems

Develop and implement monitoring practices that support the effective implementation of
professional learning.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.3 Overarching Need # 3
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Action Step # 4

Action Step

Utilize resources to address student skill gaps (extended learning, instructional
technology).
Funding Sources
Consolidated Funding
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Pre and post assessments
Implementation and Effectiveness Walkthroughs
Position/Role Responsible
Instructional Coach - Math
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.3 Overarching Need # 3
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2. SCHOOL IMPROVEMENT GOALS
2.4 Overarching Need # 4
Overarching Need
Overarching Need as identified in Low student achievement in Social Studies
CNA Section 3.2
Root Cause # 1
Lack of data driven lesson plans (primary and secondary sources, Document-based
questions, historical inquiry).
Root Cause # 2
Lack of implementation of high-leverage practice strategies to address students’ skill gaps.
Root Cause # 3
Lack of implementation of targeted vocabulary instruction.
Goal
From the 2018-2019 to the 2021-2022 school year, the percentage of students scoring in
the proficient and distinguished categories combined for grade 6-8 will increase in the area
of Social Studies on the Georgia Milestones by 5 percentage points (from 5% to 10%).

Action Step # 1

Action Step

Funding Sources
Subgroups

Systems

Establish Professional Learning Communities to discuss and reflect on instructional
strategies that target increasing student achievement in Social Studies (substitutes,
stipends, consultants, books, travel and registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Instructional Coach - ELA
Timeline for Implementation
Monthly

2.4 Overarching Need # 4
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Action Step # 1

What partnerships, if any, with
Griffin RESA, GLRS
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step

Funding Sources
Subgroups

Systems

Processes will be developed and implemented to build teacher capacity to engage with each
other around the work of improving student achievement through deconstructing
standards, aligning and implementing lesson plans to standards, creating and discussing
common formative assessments and analyzing student work (substitutes, stipends,
consultants, books, travel and registration).
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.4 Overarching Need # 4

70

SCHOOL IMPROVEMENT GOALS
Action Step # 2

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 3

Action Step
Funding Sources
Subgroups

Systems

Develop and implement monitoring practices that support the effective implementation of
professional learning.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
N/A
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Walkthroughs

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Instructional Coach - ELA
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.4 Overarching Need # 4
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Action Step # 4

Action Step

Utilize resources to address student skill gaps (extended learning, instructional
technology).
Funding Sources
Consolidated Funding
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment
Method for Monitoring
Pre and post assessments
Implementation and Effectiveness Walkthroughs
Position/Role Responsible
Instructional Coach - ELA
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.4 Overarching Need # 4
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2. SCHOOL IMPROVEMENT GOALS
2.5 Overarching Need # 5
Overarching Need
Overarching Need as identified in
CNA Section 3.2
Root Cause # 1
Root Cause # 2
Root Cause # 3
Goal

Increase parental engagement and build capacity for parent to support student
achievement in the home
Lack of school events
Established communication plan not fully implemented
Lack of stakeholder input
During the 2021-2022 school year, CRMS will provide a welcoming environment for
families and invite them to participate as equal partners in the education of their children.
Measures of success will include qualitative data from Parent Surveys.

Action Step # 1

Action Step
Funding Sources
Subgroups

Systems

Create and implement a Parental Engagement Task Force.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
N/A
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign-ins, Parent Reference Guide artifacts

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

2.5 Overarching Need # 5
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Action Step # 1

What partnerships, if any, with
National PTA/PTO
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step

Funding Sources
Subgroups

Systems

Provide professional learning to parents that will encourage them to be equal partners in
the education of their children (parent liaison support, newsletters, RCD guides,
workshops, make and take activities).
Title I, Part A
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
N/A
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Feedback Forms

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Parent Liaison
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.5 Overarching Need # 5
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Action Step # 2

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 3

Action Step
Funding Sources
Subgroups

Systems

Provide professional learning to staff on best communication practices to families.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Agendas, Sign ins, Feedback Forms

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.5 Overarching Need # 5
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Action Step # 4

Action Step
Funding Sources
Subgroups

Systems

Increase staff communication to parents. Staff will make phone calls monthly using a 4:1
positive to corrective ratio.
N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Parent Contact Logs, Feedback Forms

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 5

Action Step
Funding Sources
Subgroups

2.5 Overarching Need # 5

Increase parental engagement opportunities by offering more community building events.
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
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Action Step # 5

Subgroups
Systems

N/A
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Event schedule, attendance sheets, feedback forms

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
GaDOE
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.5 Overarching Need # 5
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2. SCHOOL IMPROVEMENT GOALS
2.6 Overarching Need # 6
Overarching Need
Overarching Need as identified in Increase student and staff morale, as well as the culture and climate
CNA Section 3.2
Root Cause # 1
Students' home situations have been impacted through the pandemic and they are unable
to communicate their needs and concerns in an appropriate manner (facial
expressions/body language, tone, aggressiveness, character development, etc.)
Root Cause # 2
Students are unaware of how to deal with their own emotions.
Root Cause # 3
Students are dealing with unaddressed trauma (students are emotionally/mentally
disconnected).
Root Cause # 4
There is a disconnection or a difference between our students behavior and ability to
communicate and the teacher expectations regarding behavior and communication.
Goal
During the 2021-2022 school year, at least 80% of students will qualify for Behavior Tier 1
identification.

Action Step # 1

Action Step

Developing an advisory program where every staff member serves as an advisor and is
assigned a specific number of students and advisory time is embedded within the school
day.
Funding Sources
N/A
Subgroups
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Advisor assignment, meeting dates, master schedule with advisory time included, advisory
Implementation and Effectiveness lesson plans
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

2.6 Overarching Need # 6
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Action Step # 1

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

Action Step # 2

Action Step
Funding Sources
Subgroups

Systems

Provide professional development on social emotional learning, restorative practices,
cultural relevance strategies.
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Training agendas, sign in sheets, focus walks, culturally responsive book study

Method for Monitoring
Implementation and Effectiveness
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.6 Overarching Need # 6
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Action Step # 3

Action Step
Funding Sources
Subgroups

Building relationships between staff and among students (book study)
Consolidated Funding
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Systems
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Method for Monitoring
Club Days during the school day, student/teacher rewards/recognition/appreciation
Implementation and Effectiveness events/activities (consistent and organized), advisory time, TKES Standard 9, Schoolwide
climate survey
Position/Role Responsible
Assistant Principal
Timeline for Implementation
Monthly

What partnerships, if any, with
Griffin RESA
IHEs, business, Non-Profits,
Community based organizations,
or any private entity with a
demonstrated record of success is
the LEA implementing in carrying
out this action step(s)?

2.6 Overarching Need # 6
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3. REQUIRED QUESTIONS
3.1 Stakeholders, Serving Children, PQ
Required Questions
1 In developing this plan, briefly describe
how the school sought advice from
individuals (teachers, staff, other school
leaders, paraprofessionals, specialized
instructional support personnel, parents,
community partners, and other
stakeholders) was accomplished.

Cowan Road Middle School sought advice from all required and numerous
recommended stakeholders. Flexible meeting days and times were offered for
stakeholders. All stakeholders were invited to attend and participate.
Stakeholders were given an opportunity to hear the state of the school. This
presentation included the purpose of the meeting and results of the school's
data review of the five systems which outlined the definition, trends, patterns,
strengths and challenges of each area. During each meeting, activities were
discussed on how to improve activities, coordination of funds, and activities to
support improvement. The internal and external stakeholders provided
additional feedback on the systems. Leadership team members were available
to answer questions about the systems or activities that the district provides.
Meetings were advertised through the following: CRMS website, CRMS
Facebook page, CRMS newsletter, phone calls sent through ParentLink, and
flyers sent to parents via homeroom teachers. Feedback was also provided
through an online survey and a document posted on the school website.

2 Describe how the school will ensure that
low-income and minority children enrolled
in the Title I school are not served at
disproportionate rates by ineffective,
out-of-field, or inexperienced teachers.

CRMS uses the Teacher Keys Effectiveness System (TKES) to assess teacher
effectiveness based on statewide standards and data for tested subjects is also
reviewed. Ineffective teachers will be identified by administration and district
support personnel and all appropriate support and/or corrective action will be
initiated. Any teacher that has unsatisfactory performance (ineffective or needs
development on the summative evaluation) must be placed on a professional
development plan. School administrators have been trained to create and
implement professional development plans for improvement. When necessary,
teachers will be counseled out of the classroom or not recommended for
contract renewal. GSCS has continued the practice of conversion plans for any
teacher that does not hold a clear-renewable in-field certification. Conversion
plans are written at the time of employment or assignment out-of-field.
Conversion plans are reviewed and signed by the teacher and principal and
reviewed for progress by Human Resources. GSCS does not place any
restrictions on the hiring of experienced teachers. Supports are provided to
ineffective and/or inexperienced teachers including professional learning,
instructional coach/content coordinator support, an assigned mentor and a
teacher induction program. During the intervention block and for extended
learning, at-risk students are also paired with experienced teachers. When
preparing the master schedule, at-risk students are placed with effective
teachers. Resources, support and professional learning provided for teachers
support recruitment and retention. CRMS also participates in job fairs with a
school snapshot to market the school.
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3 Provide a general description of the Title I
instructional program being implemented at
this Title I School. Specifically define the
subject areas to be addressed and the
instructional strategies/methodologies to be
employed to address the identified needs of
the most academically at-risk students in the
school. Please include services to be
provided for students living in local
institutions for neglected or delinquent
children (if applicable).

The subject areas of focus will be all four core content areas: English Language
Arts, Mathematics, Science, and Social Studies. The school has a high
percentage of students that are not proficient in all four areas. A major focus of
the system will be implementation of rigorous curriculum that includes
literacy and math interventions for all students as needed. The school will
select school specific interventions based on the needs addressed in the CNA.
The following evidence-based instructional strategies will be used to address
the needs of academically at-risk students: extended learning opportunities,
summer enrichment program, and computer-based instruction.
- Professional development will be provided by instructional coaches,
consultants and district content coordinators. Additionally, teachers will
receive professional development on individual identified needs, such as rigor
and relevance, scaffolding strategies for at-risk and low-performing students,
and other school identified instructional strategies. Professional learning will
be supported by conferences that align with identified school needs.
Substitutes, travel, and registration will be used to support professional
learning.
- The Parent Liaison will work with school administration and teachers to
build capacity for parents through engaging and interactive workshops.
Workshops will be centered around school goals for improvement but will also
cover the Georgia Standards of Excellence, Milestones, Title I, Part A
requirements, monitoring progress, working with educators, parent
engagement, literacy, using technology (including digital citizenship and the
harms of copyright piracy), child development, understanding assessments,
preparing for standardized tests and other topics requested by parents. Parents
are provided information through newsletters. Documents are provided with
a statement to have them translated if needed. Interpreters and translators are
available upon request for English learners and their families.
- The school will continue to have an additional counselor to support students
by providing small group sessions and resources with a focus on social
emotional learning.
- During the FY 22 Comprehensive Needs Assessment process, the following
systems all mentioned the need for an additional Assistant Principal:
Professional Capacity, Supportive Learning Environment, and Perception Data
Systems. Each system was composed of certified and classified staff members
and therefore represents various stakeholders. The top three areas of concern
from the CNA Systems data analysis and a staff feedback survey were:
relationship building, administrative support, and consistent communication.
These three areas would be strengthened by adding an additional Assistant
Principal.
With this addition, CRMS could return to having an Assistant Principal over
each grade level. This will enable the administrative team to provide consistent
communication, support, and accountability throughout the building. With
the implementation of a strong instructional vision, each grade level
administrator will be facilitating Professional Learning Communities. The
grade level administrators will be responsible for building the capacity of
teachers, monitoring progress, providing consistent support and feedback, and
ensuring student academic success as a result.
By adding an additional Assistant Principal, CRMS administration will be able
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to work more efficiently and dedicate reasonable time and resources to MTSS,
Special Education, 504 services, instructional supports, New Teacher
Induction supports, and increase their visibility in classrooms. This proactive
approach will result in more positive teacher and staff morale, higher student
achievement, and higher levels of Tier 1 behavioral students.

4 If applicable, provide a description of how Not Applicable
teachers, in constation with parents,
administrators, and pupil services personnel,
will identify eligible children most in need of
services in Title I targeted assistance
schools/programs. Please include a
description of how the school will develop
and implement mtiple (a minimum of 2)
objective, academic-based performance
criteria to rank students for service. Also
include a description of the measurable scale
(point system) that uses the objective criteria
to rank all students.
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3. REQUIRED QUESTIONS
3.2 PQ, Federally Identified Schools, CTAE, Discipline
Required Questions
5 If applicable, describe how the school will Not Applicable
support, coordinate, and integrate services
with early childhood programs at the school
level, including strategies for assisting
preschool children in the transition from
early childhood education programs to local
elementary school programs.

6 If applicable, describe how the school will
implement strategies to facilitate effective
transitions for students from middle grades
to high school and from high school to
postsecondary education including:
Coordination with institutions of higher
education, employers, and local partners;
and
Increased student access to early college,
high school, or dual or concurrent
enrollment opportunities or career
counseling to identify student interest and
skills.

Cowan Road Middle School offers a variety of transition plans to meet student
needs. Students all take career interest inventories, have access to career
exploration classes and begin career counseling. Students in the 8th grade then
work on their Individual Graduation Plan to transition from middle school to
high school. This transition plan may include taking college courses while in
high school. Feeder elementary school students have 6th grade visitation,
counselors and other school personnel visit the elementary school, and parents
and students are invited to an orientation to middle school event. Feeder high
schools also implement the following strategies to aid in the transition from
middle school to high school: 8th grade visitation, counselors visit middle
schools, rising 9th grade parent night. In high school, students continue
working on their transition plan and career counseling to include
post-secondary courses and/or their plans to move into the workforce.
Engineering and Technology, Health, and Business and Technology are the
CTAE courses offered at the school. These pathways feed into the high school
pathways. Transition materials are also provided to families of students
entering 6th and 9th grade. High school credit courses are also offered for
students (Algebra I, Physical Science and Business).

7 Describe how the school will support
efforts to reduce the overuse of discipline
practices that remove students from the
classroom, specifically addressing the effects
on all subgroups of students.

The school seeks to reduce discipline practices that remove students from the
classroom by implementing a systemwide Positive Behavioral Interventions
and Supports (PBIS) initiative. The school also uses a Multi-Tier System of
Supports (MTSS) to address behavior issues. The school PBIS Coach attends
monthly district meetings in which discipline data is reviewed and then meets
with the school PBIS team monthly to review school specific data. The PBIS
team then shares data with staff and lessons to address specific behaviors based
on the data review. Data is reviewed over a multi-year period for Office
Discipline Referrals, ISS and OSS. The district provides professional learning
through the year that includes: (1) Youth Mental Health First Aid monthly to
train employees on how to recognize the warning signs of students who may
be in crisis, (2) Crisis Prevention Institute Non-Violent Crisis Intervention
monthly training for employees on how to use verbal de-escalation skills to
diffuse aggressive student behavior as well as appropriate physical deflection
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and restraint skills to assist students who become physically aggressive, (3)
PBIS Coaches training to support coaches in the implementation of PBIS in
conjunction with the GaDOE, and (4) online classroom modules to teach
teachers classroom management strategies. Universal Screening is done
biannually to identify students who may have elevated external and/or internal
risks of mental health issues. Once the students are identified they are
connected with tiered resources to support their needs. The district provides
Break Boxes to all schools to give counselors tools to use with students who are
experiencing escalated behavior. Mental Health Clinicians serve all schools in
the district. The clinicians work with individuals and groups of students who
may be experiencing a crisis or in need of mental health services. The school
also has a Memorandum of Understanding with the McIntosh Trail
Community Service Board to provide individual counseling and therapy
sessions for identified students. A shared Climate Specialist works with
students and provides professional learning on how to address student
behavior and improve the learning environment. These services reduce the
amount of time students are removed from the classroom.

ADDITIONAL RESPONSES

8 Use the space below to provide additional
narrative regarding the school’s
improvement plan

The school follows the Griffin-Spalding County School System process for the
Annual Review, Comprehensive Needs Assessment and School Improvement
Plan. The school was operating a schoolwide program prior to the enactment
of the Every Student Succeeds Act (5a). The following process is used to
amend the plan:
- Stakeholders are engaged in the review and amendment process (5b).
Stakeholders include parents, members of the community to be served,
teachers, principals, classified staff (including paraprofessionals), secondary
students, district staff and support staff. Stakeholders and the school jointly
develop and agree upon the plan (4).
- The school conducted a Comprehensive Needs Assessment between
December and March of the entire school that takes into account information
on the academic achievement of children in relation to the challenging State
academic standards, particularly the needs of those children who are failing, or
are at-risk of failing, to meet the challenging State academic standards. During
this process, internal and external stakeholders are engaged in multiple
meetings to review school data, discuss the needs of the school and provide
input on the Comprehensive Needs Assessment. Stakeholders were also able to
provide input through an online form if they were unable to attend a meeting.
- During the month of March, the principal met with district leadership to
review school data and the needs of the school for all funding sources.
- During the month of April, the school completed the School Improvement
Plan. During this time, stakeholders were engaged in multiple meetings to
provide input on the school improvement plan components (goals, actions
steps, funding sources, subgroups, systems, method of monitoring and
timeline for implementation). Stakeholders were also able to provide input
through an online form if they were unable to attend a meeting.
- During the month of May, the principal met with the Director of Federal
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Programs and the Director of System School Improvement to review the
Comprehensive Needs Assessment and School Improvement Plan. During this
meeting, the schoolwide program checklist was reviewed to ensure that all
components were met.
- The plan remains in effect for the duration of the school year and is regularly
monitored to ensure that all students are provided opportunities to meet
challenging State academic standards (5c). Student progress is monitored
through unit assessments (math, ELA, social studies and science), Measures of
Academic Progress (math and reading), and classroom formative assessments
- The plan is made available to parents and the public through meetings, the
website and upon request (5d). The plan is shared with all stakeholders
through multiple avenues and is in an understandable and uniform language
that parents can understand (4).
- The plan is developed in coordination with other Federal, State and local
services, resources and programs including schools implementing
comprehensive support and improvement activities and technical education
programs (5e).
- The School Parent Engagement Policy is jointly developed and agreed upon.
It is distributed to parents and the community through multiple channels in an
uniform format and, to the extent practicable, in a language that parents can
understand (4). This policy is updated annually as part of the improvement
process. Feedback on the policy is collected during the entire year.
The school regularly reviews the effectiveness of the schoolwide plan (3a).
Monitoring of the plan is done in coordination with the district through 3
quarterly progress checks. During these meetings, the school improvement
plan goals are reviewed. Additionally, Measures of Academic Progress data is
reviewed for reading and math progress. Schools also meet bimonthly to
review Fund 150 progress. During this meeting, the implementation of the
school improvement plan is discussed including progress of goals and actions
steps, subgroup support, and effectiveness and student achievement. Since the
school is a designated school, the School Improvement Department also works
with the school on 3 action plans where data is regularly monitored for
progress. Data from these meetings is used to determine whether the plan has
been effective in increasing the achievement of students in meeting state
standards (3b). Based on these meetings, the school will revise the schoolwide
plan if necessary to ensure continuous improvement of students in the
schoolwide program (3c).
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What is Title I?

Cowan Road Middle School is identified as a
Title I school under the Every Student
Succeeds Act (ESSA). Title I is designed to
support State and local school reform efforts
tied to the challenging State academic
standards. The goal is to improve teaching and
learning for students. Title I programs must be
based on effective means of improving student
achievement and include strategies to support
family engagement. All Title I schools must
jointly develop with parents and family
members a written Parent and Family
Engagement Policy.

Jointly-Developed School Policy for
Shared Student Achievement
What is it?
This is a policy that describes how Cowan Road Middle School will provide opportunities to improve family
engagement to support student learning. Cowan Road Middle School values the contributions and engagement of
parents and family members. The purpose is to establish an equal partnership for the common goal of improving
student achievement. Cowan Road Middle School, in meaningful consultation with parents, jointly developed with and
agreed upon, a written policy that will include relevant activities and actions that support effective parent and family
engagement and strengthen student achievement. This plan describes the school’s expectations for parent and family
engagement, ways that Cowan Road Middle School will implement and support specific family engagement activities
and how parents can help plan and participate in activities and events to promote student learning at school and at
home.
How is it revised?
The policy is revised annually each spring. Cowan Road Middle School involved parents in an organized, ongoing and
timely manner in the planning, review and improvement of programs under Title I, Part A. Programs included the
School Parent and Family Engagement Policy, the School Improvement Plan, the School-Parent Compact, and the
family engagement budget. Regular in-person or online meetings were held for parents to formulate suggestions, to
participate in decisions relating to the education of their child and for staff to respond to any suggestions as soon as
practicably possible. Parents were involved in the development of the policy by providing feedback and input during
in-person or online workshops, and multiple stakeholder meetings held in the spring of each year at varying
dates/times, online via feedback from the school’s website and through the newsletter and notifying and inviting all
stakeholders to review and revise the policy in multiple ways including: school system website, flyers, automated
phone/email messaging system, social media, and newsletters.
Additionally, parent input and comments regarding this plan are welcome during the school year through an online
form and at in-person or online meetings. The plan is posted on the school website for parents to view and submit
feedback throughout the year. All parent feedback received during the year will be used to revise the plan for the next
school year. We also distribute an annual survey online and provide paper copies of the survey to ask parents for their
suggestions on the plan and the use of funds for family engagement. Parents and family members can also give
feedback during several in-person or online parent meetings and activities. The School Parent and Family Engagement
Policy is then updated and distributed to parents and the local community. If the school improvement plan is not
satisfactory, Cowan Road Middle School will submit any unsatisfactory parent comments on the plan upon submission
to the district.
Who is it for?
All students participating in the Title I, Part A program, and their families are encouraged and invited to fully
participate in the opportunities described in this plan. Cowan Road Middle School will provide full opportunities and
information, to the extent practicable in a language parents understand, for the participation of parents and family
members with limited English proficiency, parents with disabilities, and parents of migratory children.
Where is it available?
At the beginning of the year, a copy of the plan is distributed to all parents at Open House. It is also distributed to
parents and the local community at parent engagement events. A copy of the plan is provided in the new student
orientation packet, at in-person or online parent workshops and in the front office. Additionally, the plan is posted on
the school website and via social media. Parents can also retrieve a copy of the plan in the Parent Resource Center
which is located at 1185 Cowan Road next to the front office at CRMS.

School-Parent Compact
As part of the jointly developed plan, Cowan Road Middle School our
families will jointly develop a School-Parent Compact that outlines how
parents, the entire school staff, and students will share the responsibility for
improved student academic achievement. The compact will detail how a
partnership will be built and developed to help children achieve the State’s
high standards. This was a collaborative effort achieved when the school:
•
Jointly developed a School-Parent Compact with parents through
multiple in-person or online stakeholder meetings offered at two
different times in which parents were able to give written and verbal
feedback and suggestions, through online feedback forms on the website
and in the school newsletter and notifying all parents of the invitation to
participate and that the purpose of the in-person or online meeting is to
review and revise the school-parent compact through the school system
website, flyers, automated phone/email messaging system, social media,
and newsletters.
Created a compact that outlined how parents, the entire school staff, and
•
students will share the responsibility for improved student academic
achievement by using input from teachers on suggested learning
strategies, parents on the type of support they need, and students on
what would help them learn. Parents are encouraged to attend in-person
or online annual revision meetings held in the spring each year to review
the compact and make suggestions based on student needs and school
improvement goals. Parents are also encouraged to participate in the
annual Title I parent survey that is also used as a tool to collect parent
feedback regarding the current Title I programs and the compact.
Described how they will build and develop a partnership to help
•
children achieve the challenging State academic standards by the school
providing specific activities/strategies to families for at home learning,
and to promote student growth on identified school/grade level
academic achievement goals. The family will utilize strategies provided
by the school to support student learning. Teachers and families will
partner to set reasonable expectations for student academic growth. The
students will share responsibility for their learning targets jointly
established with their teachers and families.

Annual Title I Meeting
We encourage and invite all parents to an evening of
information and learning about our Title I program. The inperson or online meetings will cover our school’s Parent
and Family Engagement Policy, the School Improvement
Plan, the School-Parent Compact, and parents’
requirements. Meeting information will be posted in the
school newsletter, on the school website, via social media
and through ParentLink. The in-person or online annual
meetings will be held at a convenient time in August 2021
and will also be available to view online on the school
website.

Communications
Cowan Road Middle School will promote and support parents and family members as an
important foundation of the school in order to strengthen the school and reach achievement goals.
The school will take the following measures to provide parents of participating children
information and supports by:
• Providing timely information about Title I programs through various methods including at
the in-person or online Annual Title I meetings, through the Title I Information Sheet in the
student’s agenda, at Student Showcase Night, posting on school webpage, placing in the
parent resource center and at ongoing in-person or online workshops.
• Offering a flexible number of in-person or online meetings in the morning, afternoon or
evening by offering meetings at flexible times according to parent input from the fall and
spring parent surveys.
• Offering in-person or online meetings in flexible formats by posting information from inperson or online workshops on the school webpage, and YouTube channel. Parents may also
email the parent liaison for any missed meetings or meeting information. Meetings are also
offered at community establishments.
• Providing transportation to prevent barriers to parent and family engagement by offering
transportation to attend school parent engagement events based on parent feedback.
• Providing child care to prevent barriers to parent and family engagement by offering
childcare while the parents attend parent engagement events based on parent feedback.
• Addressing opportunities for in-person or online regular meetings if requested by parents by
offering resources and information from meetings and the Parent and Community
Engagement Liaison will respond to parent requests for Title I programs/in-person or online
meetings within 1-2 business days.
• Providing information related to the school and parent programs in an understandable and
uniform format, including alternative formats upon request and in a language parents can
understand, by providing a Spanish statement on documents directing parents who to contact
if translation is needed, making translators available upon request and by using parentfriendly language void of acronyms and education lingo.
• Responding to parent requests by following a communication plan that the Parent and
Community Engagement Liaison will respond to parent requests for Title I services within
1-2 business days through a phone call, email, note or in-person contact.
Distributing the Parent and Family Engagement Policy to parents, family members and the
•
community at open house, in the new student orientation packet, on the school website, via
social media, in the front office, at in-person or online parent workshops and in the school
Parent Resource Center.

Reservation of Funds
School districts that receive more than $500,000 in Title I funds are
required to reserve 1% of funds for parent and family engagement
activities. Cowan Road Middle School will take the following actions
to engage parents in decisions about how Title I, Part A funds are spent
by:
• Sharing the budget for parent and family engagement activities
and programs with parents by presenting at workshops, sharing
the newsletter and on school webpage, and presenting information
at school in-person or online stakeholder meetings to determine
how Title I funds should be spent.
• Involving parents in input opportunities for how the funds are
used by discussion at in-person or online workshops, notifying all
stakeholders of the multiple in-person or online meetings at
varying dates/times to provide input on the 1 percent reservation
of parent engagement funds and through multiple forms on the
website, and through feedback on surveys and in-person or online
meeting feedback forms.

Coordination of Services
Cowan Road Middle School will coordinate and integrate parent and
family engagement programs and activities with other Federal, State,
and local programs. The school will also conduct other activities that
encourage and support parents in more fully participating in the
education of their children by the school:
• Coordinating and integrating parent and family engagement
programs, activities, and strategies with Special Education, or
English to Speakers of Other Languages (ESOL), and college and
career ready resources or organizations by partnering on
informational sessions and events for parents.
• Translating important parent correspondence into a language that
a significant percent of the students and families speak.
Documents which are not translated will contain a statement for
identified languages indicating who to contact for translation
assistance.
• Coordinating with other organizations, businesses, and community
partners to provide additional supports and resources to families
by providing literacy resources for families.
• Making resources available to parents to utilize and check out
through a Parent Resource Center that contains resources on math,
ELA, Social Studies, Science, transition to middle school, the
Family and Parent Engagement Policy, School-Parent Compact,
academic brochures and flyers, testing resources and other
resources. Many materials will be available in identified
languages.

Building Capacity of School Staff
Cowan Road Middle School will provide in-person or online training to educate teachers,
specialized instructional support personnel, principals and other school leaders, and other
staff, with the assistance of parents, in the:
• Value and utility of contributions of parents.
• How to reach out to, communicate with and work with parents as equal partners.
• Implementing and coordinating parent programs.
• Building ties between home and school.
The school will train staff by:
• Providing in-person or online trainings at grade level/faculty meetings.
• Providing online avenues to build staff capacity.
• Emailing staff information to build parent capacity with reflection questions/input.
• Sharing information in a parent friendly language.
Cowan Road Middle School will provide reasonable support for parent and family
engagement activities as parents may request by:
• Following a communication plan for responding and building relationships with families.
• Providing reasonable supports such as providing monthly newsletters that feature tips,
games, web resources, and other activities focusing on the identified school goals.
• Providing information at open house, Student Showcase Night, in-person or online Title
I meetings, workshops, and at stakeholder meetings, and in the new student orientation
packet.
• Providing a parent resource center, offering parent-teacher conferences, combining
events with another program and community events to provide information.
• Using a variety of methods to support families including through online videos, online
feedback opportunities, transportation, childcare, and translation/interpretation services.
The school will also take the following actions to provide other reasonable support for parent
and family engagement activities including having in-person or online flexible meeting days
and times and providing parents with helpful resources.

Building Capacity for Family Engagement
Cowan Road Middle School will provide the following activities that have been chosen, in meaningful consultation with our parents, to be undertaken to
build parents’ capacity for engagement in the school to support their children’s academic achievement:
• Engaging parents in the development of in-person or online training for teachers, principals, and other educators to improve the effectiveness of that
training by using parent feedback on input forms, through surveys and in-person or online workshops on topics for staff training, and using a parent copresenter at the training.
• Providing necessary in-person or online literacy training for parents after the district has exhausted all other reasonable available sources of funding of
such training by hosting in-person or online parent workshops for literacy, having resources available to enhance literacy through newsletter tips and
providing parent resources.
• Paying reasonable and necessary expenses for activities, including transportation and child care costs, to enable parents to participate in school-related inperson or online meetings and trainings by utilizing childcare and transportation services as needed for family members to attend school functions.
• Training parents to enhance the engagement of other parents by offering a variety of methods of communication as well as offering in-person or online
workshops in partnership with other events at the school and designing a role for co-presenters to speak at parent engagement events.
• Maximizing parent and family engagement and parent participation by arranging in-person or online school meetings at a variety of times and providing
online options by in-person or online posting workshop information on the school webpage and school YouTube channel, hosting in-person or online
meetings at different times of day and on different days of the week, sharing information for those parents who could not attend by recording workshops
or a video summary of the workshop with contact information and posting it on the school website and/or social media, by providing events in the
community and sending information via email to parents who request information.
• Adopting and implementing model approaches to improving parent and family engagement by providing online opportunities for families to be engaged,
implementing various in-person or online meeting times and methods, communicating and advertising events and information at the school with notice,
and personally engaging with parents and families often.
• Encouraging parent participation on the districtwide parent advisory council to provide advice on all matters related to parental engagement in Title I, Part
A programs by reaching out to and submitting a list of engaged parents to participate on the District Parent Advisory Council (DPAC).
• Developing appropriate roles for community-based organizations and businesses, including faith-based organizations in engagement activities by clearly
defining the roles for each participant and supporting in-person or online parent meetings/events.

Parent and Family Engagement

Building Capacity of Parents

To Cowan Road Middle School parent and family engagement
means the participation of parents in regular, two-way, and
meaningful communication involving student academic learning and
other school activities, including ensuring that:
• Parents play an integral role in assisting their child’s learning
• Parents are encouraged to be actively involved in their child’s
education at school
• Parents are full partners in their child’s education and are
included, as appropriate, in decision-making and on advisory
committees to assist in the education of their child

Cowan Road Middle School is committed to building parents’ capacity for strong parent and family
engagement to ensure effective engagement of parents and to support a partnership among the school and
the community to improve student academic achievement. The school will:
• Provide materials and in-person or online training to help parents work with their children to improve
their child’s achievement, such as literacy training and using technology (including education about
the harms of copyright piracy), as appropriate, to foster parent and family engagement by providing
information and resources at in-person or online workshops, on social media and school webpage, at
parent-teacher conferences, resources in packets from the Parent and Community Engagement
Liaison and through parent resource center materials.
• Provide assistance to parents in understanding topics such as:
o Description and explanation of the curriculum in use at the school by providing resources at inperson or online parent workshops, Student Showcase Night, open house and parent-teacher
conferences.
o Challenging State academic standards and achievement levels of standards by providing
resources at Student Showcase Night, in-person or online workshops, tips and helpful websites
in the monthly newsletter, and parent-teacher conferences.
o State and local academic assessments including alternate assessments and a description and
explanation of the assessments used to measure student progress by presenting resources at inperson or online workshops, Student Showcase Night, parent-teacher conferences and on the
monthly school newsletter.
o Requirements of Title I, Part A by offering the in-person or online Annual Title I meetings and
providing the Title I Information Sheet in your child’s agenda.
o How to monitor their child’s progress through parent-teacher conferences, in-person or online
workshops, sending home progress reports and report card, offering Student Showcase Night,
and online resources on your child’s teacher’s website.
o How to work with educators to improve the achievement of their child by offering parent-teacher
conferences throughout the school year and by parent request, contacting parents regularly, and
offering in-person or online parent workshops.
o Strategies parents can use to support their child’s academic progress by providing parent
workshops about various academic tips and strategies, the monthly school newsletter for
strategies and tips, accessing information online at the school’s website, YouTube channel, or
Facebook page.
o Partnering with teachers to support their child’s academic achievement by providing materials
and resources to help parents work with their child to improve their child’s achievement through
regularly communicating, sharing Infinite Campus resources, and offering parent-teacher
meetings and in-person or online parent workshops.
• Provide parents individual student academic assessment results and interpretation of those results by
hosting in-person or online workshops about the Georgia Milestones Assessment and providing
online resources for the Georgia Milestones Assessment (GMA).

School Parent Resource Center
Come visit the school Parent Resource Center at the front
table next to the front office at CRMS to check out books,
pamphlets, study materials, and activities to use at home with
your child.
Hours: Monday-Friday, 8:00am-4:00pm

District Parent Resource Center
Books, DVDs, pamphlets in identified languages, and
computer access are available at the District Parent Resource
Center located in Room B112 on 234 E. Taylor Street.
The center is open Monday-Friday from 8:00am-4:00pm and
after hours by appointment.
Melinda Owens
District Family and Community Engagement Specialist
melinda.owens@gscs.org
770-229-3710 ext. 10363

